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ABSTRACT 
 
Nunung Pratiwi. 2018. The Correlation of Self-Regulation Strategies 
and Simple Past Tense toward Writing Recount Text at the Second Grade of 
Program Khusus Class  in MTsN 2 Boyolali in Academic Year of 
2017/2018. Thesis, English Education and Department, Islamic Education 
and Teacher Training Faculty. IAIN Surakarta 
 
Advisor : Arina Rohmatika, S.Pd. M.Pd 
Keyword  : Self-Regulation Strategies, Simple Past Tense, 
Writing Recount Text 
 
The aims of this research are to know the correlations between Self-
Regulation Strategies, Simple Past Tense and Writing Recount Text. The 
researcher is going to know correlations among : (1) Self-Regulation 
Strategies and Writing Recount Text, (2) Simple Past Tense and Writing 
Recount Text, (3) Self-Regulation Strategies, Simple Past Tense and 
Writing Recount Text.  
This research is a quantitative method with correlational design. It 
has been carried out in April to May 2018 at the Second Grade of Program 
Khusus in MTsN 2 Boyolali in academic year of 2017/2018. It has 2 classes, 
which consist of 25 and 26 students. The sampling technique of this 
research is cluster sampling. The instruments of collecting data are 
questionnaire, objective test and essay test. The questionnaire is used for 
taking data of self-regulation strategies. Furthermore, the objective test is 
used for grammar understanding test and essay test for writing recount text. 
The techniques of analyzing data are using simple regression with Pearson 
Product Moment and multiple regression correlation for X1X2Y.  
The result of analyzing data shows that there is a positive correlation 
between self-regulation strategies and writing recount text (rx1y = 0.39 > rtable 
= 0.3882). The second hypothesis found that the score of rx2y = 0.49 > rtable = 
0.39 for N = 26. The positive correlation is also obtained from self-
regulation strategies, simple past tense and writing recount text. It has rxy = 
0.94 > rtable = 0.39. It can be seen that there is a positive correlation between 
self-regulation strategies, simple past tense and writing recount text.  
The result of this study shows that the contribution of differences 
between students’ self-regulation and writing recount text is  13.69%. 
Whereas, the  contribution of differences for simple past tense and recount 
text is 24.01% and 94% for the X1X2Y variables. Thus, the students’ Self-
Regulation Strategies and Simple Past Tense have been considered giving 
correlations for writing recount text. 
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CHAPTER I 
INTRODUCTION 
A. Background of Study 
Brown (2000:5) states that language is a complex, 
specialized skill which develops in the child spontaneously without 
conscious effort or formal instruction, is deployed without awareness 
of its underlying logic. In additions, it is qualitatively the same in 
every individual and is distinct from more general abilities to 
process or behave diligently. Delahunty (2010:7) tells us that it is 
important to note here that students who are learning English as a 
second language labor under a double burden, because English is 
simultaneously both the means and an object of their education.  
There are four skills in English that must be acquired. They 
are  listening, speaking, reading and writing. Those are the integrated 
skill that must be acquired for a learner when they are going to learn 
English. It is classified into two parts. They are the productive skill 
(speaking and writing) and receptive skill (listening and reading). A 
learner must receive a language as an input by the form of English, 
before they can produce words in speaking or writing as output. That 
is also important for teaching and learning process, because the 
students usually receive the material from the teacher until they can 
produce anything in English for speaking and writing. 
 
 
 
  
Writing has some types and aims. Harmer (2007:4) states 
that because of writing is used for a wide variety of purpose and it is 
produced in many forms. There are many kinds of text for Junior 
High School, namely: Descriptive Text, Narrative Text, Procedure 
Text, Report Text and Recount Text. This research focuses on the 
students’ ability in writing Recount Text. The students are able to 
compose their writing from their own ideas. Brown (2000:34) has 
categorized five steps in writing. They are prewriting, drafting, 
revising, proofreading and publishing. This process is used for 
making Recount Text. 
Recount Text is a story that describes us an event in which 
has occurred in the past, so it is always written in the past tense 
(Barwick, 2006:4). Furthermore, it is a test that retells an activity of 
the learners’ experiences.  The main event and action need the detail 
information and the combination of subject, object and predicate. 
The compositions of writing assessments are context, organization of 
the text, vocabulary, grammar and mechanic punctuation. At this 
case, a student needs those aspects. Grammar understanding has its 
role in writing. The correct grammar makes the text is more 
understandable. The meanings of the text are supported by the 
subject-verb agreement, the way in organizing vocabularies and the 
form of verbs in a sentence. Students have to be able balancing those 
elements to reach their maximum score and to make reader 
understand what the main idea of the text. Recount Text is a text that 
  
must have an impact to reader. It can be misunderstanding if learners 
produce text by incorrect grammar. 
Furthermore, Recount Text is a text with Simple Past Tense. 
Teachers at MTsN 2 Boyolali teach Simple Past Tense implicitly in 
Recount Text material. It makes students may understand the form 
of Simple Past Tense by learning Recount Text. It is a great point for 
learners with a high intelligence can master Recount Text and 
Simple Past Tense at the same time. Classes for conducting this 
research is Program Khusus Class. It  is a class which contains 
students with a high intelligence and a great learning discipline 
system. 
Moreover, the students have to make a text with the correct 
tenses and many forms of verbs; regular verbs and  irregular verbs 
for Simple Past Tense. In the other word, lacks of correct Simple 
Past Tense will cause the difficulties in constructing  Recount Text. 
It means that as   English teacher must have a certain technique for a 
certain material in delivering a paragraph to make students 
understand. The ability to arrange the sentence composition of the 
text is affected by the students’ cognitive, motivation and behavior. 
It determines students to plan, manage and organize their way in 
producing a text. In addition, it makes students have to enhance their 
self-regulation.  The organizational perspective emphasizes the idea 
that the psychological and behavioral development of the individual 
is determined by the combined influence of functions and processes 
of various systems operating at distinct levels of analysis 
  
(Cicchetti& Tucker, 1994; Derryberry& Reed, 1996 in Hoyle 
(2010:66). Zimmerman (woolfolk, 2004 in Senturk, 2016) states that 
self-regulation is a process whereby a learner activates and sustains 
his cognitives, behaviors and feelings that systematically orientate to 
the attainment of a goal. If the goal includes knowledge, the self-
regulated learning is discussed.  
Self-regulated learning can take place when learners 
systematically direct their behavior and cognitive by giving 
instructions, tasks, processes and interpreting knowledge, repeating 
information to remind and develop and maintain positive beliefs 
about learning ability and anticipate learning outcomes (Zimmerman 
in Schunk & Zimmerman, 1989).  This case can make students who 
have a high self-regulation may produce a text and its component 
well. Recount Text is a text that needs an experience to be retold. A 
student can make a Recount Text comprehensively, if they are 
confident in teaching and learning process. It makes students brave 
for making Simple Past Tense sentence in writing Recount Text. 
Nevertheless, students may ask teacher when they do not understand 
component of recount text. Students may order and share their ideas 
in writing Recount Text with another student. It makes students will 
be easier to organize themselves in order to accomplish a task.  
On the other side, students have many assignments in 
learning English. By organizing their mental process, students can 
make their best text. It is encouraged by the students understanding 
by a kind of text and its component. Moreover, it can be integrated 
  
while the students and the teacher have same perception from a 
material. Student have problems to develop their readiness for 
learning. Based on the pre-observation in January 2018, the 
characteristic of students in Program Khusus Class  is complex. 
Firstly, the students are people who get bored easily. Secondly, they 
forget a detail information in English quickly. A high self-regulation 
and self-maintain can support the students to improve their 
achievement in following learning with teacher. This case also 
makes students are able to tackle their behavioral and psychological 
problems from themselves in making Recount Text. 
Self-Regulation is necessary for Simple Past Tense. It 
encourages the students’ effort. It determines students’ achievement 
at the final score. The students will have their own way due to 
motivated by the external factors. They are; the level of learners’ 
friend in understanding Simple Past Tense in making  Recount Text 
and the students’ proud  as the reward from themselves. Before 
students can engage in academic pursuits to attain their goals, they 
must know their own methods that are appropriate for a particular 
task within a specific context (Zimmerman (2000) in Senturk, 2016 
). It makes students understand all aspects in writing  and they are 
able to accomplish it well. 
Therefore, the students with high self-regulation are more 
flexible to react their weak possibility to reach their achievement of 
learning English, particularly in making Recount Text. The students 
of Program Khusus at the Second Grade of MTsN 2 Boyolali, have 
  
enough self-regulation at the English class. Some of the students 
have prepared their materials. They also prepare additional tools 
such as dictionary. Nevertheless, there are students who discuss a 
material after teacher explaining. Students of Program Khusus Class 
is the only student that has a great ability in answering questions 
from teacher. Most of them are brave to come forward in making a 
sentence by using Simple Past Tense while learning Recount Text. 
They have ignored their answers. There are some false answers. If 
they answer incorrect, they come forward to have a competition at 
class. It indicates that the students have a great management in their 
understanding of Simple Past Tense with lacks of anxiety.  
The students also can follow a command from teacher. For 
instance, when the teacher has a couple command for producing a  
recount text, the students are able to apply their best effort together. 
It has a sequence instruction, because it has a series generic 
structure, the many forms of subject-verb agreement and a variation 
subject or object to convey the readers’ understand with the words. 
The ability to continue a sequence direction from the teacher 
determines that they are having a good self-regulation. 
Based on the explanation above, the researcher obtains some 
conclusions. They are; if the students want to have a great text,   they 
should have understanding in Simple Past Tense for making Recount 
Text. The best understanding of Simple Past Tense will make 
students may have their best Recount Text. While the students who 
do not have a high quality of self-regulation and lack of  
  
understanding in Simple Past Tense, they will have a bad possibility 
to construct each step in writing Recount Text and the text can not 
be understood. The level of the text product is automatically giving 
the score for the students as the learning goal. 
From the effect of Self-Regulation Strategies and Simple 
Past Tense in writing Recount Text for the second grade of  
Program Khusus of  MTsN 2 Boyolali above, the researcher is 
interested to conduct a research entitled “The Correlation of Self-
Regulation Strategies and Simple Past Tense toward Writing 
Recount Text at the Second Grade of  Program Khusus  Class in 
MTsN 2 Boyolali in Academic Year Of 2017/2018”. 
B. Limitation of The  Problem 
Based on the background of the study, the limitation problem of this 
research is the researcher is trying to figure out the correlation of 
Writing Recount  Text  and Simple Past Tense, the Writing Recount 
Text and  Self-Regulation Strategies and the correlation of Self-
Regulation  Strategies, Simple Past Tense and Writing Recount Text. 
C. Problem Formulation 
Based on the limitation of the problem, the problem formulation can 
be formulated as follows : 
1. Is there any significant correlation between Self-Regulation 
Strategies and Writing Recount Text at the Second Grade of 
Program Khusus Class in MTsN 2 Boyolali in academic year of 
2017/2018? 
  
2. Is there any significant correlation between Simple Past Tense 
and Writing Recount Text at the Second Grade of Program 
Khusus Class in MTsN 2 Boyolali in academic year of 
2017/2018 ? 
3. Is there any significant correlation between Self-Regulation 
Strategies and Simple Past Tense toward Writing Recount Text 
at the Second Grade of Program Khusus Class in MTsN 2 
Boyolali in  academic year of 2017/2018? 
D. The Objectives of The Study 
The researcher has some objectives as follow : 
1. To find whether there is a significant correlation between Self-
Regulation Strategies and Writing Recount Text at the Second 
Grade of Program Khusus Class MTsN 2 Boyolali 2017/208. 
2. To find whether there is a significant correlation between Simple 
Past Tense and Writing Recount Text at the Second Grade of 
Program Khusus Class MTsN 2 Boyolali 2017/208. 
3. To find whether there is a significant correlation between Self-
Regulation Strategies and Simple Past Tense toward Writing 
Recount Text at the Second Grade of Program Khusus Class 
MTsN 2 Boyolali 2017/2018. 
 
 
 
 
  
E. The Benefit of The Study 
There are some purposes and benefits of this study. The researcher 
can describe it as follows: 
1. Theoretically 
a. The result of the study can give some information and 
references to the other researchers who want to conduct a 
research related to this study. 
b. The result of this study can give an imagination of the 
correlational design to the readers.  
2. Practically 
a. For the English teacher, this study can enhance the capability 
of teaching writing a paragraph, particularly for writing 
Recount Text. 
b. For the students, this study can improve their writing ability 
by improving their Self-Regulation and Simple Past Tense. 
c. For the school, this researcher can be a reference in guiding 
the English teacher on the way of teaching and learning 
process to know the students’ ability. 
d. For the other researchers, this study can be their references.  
F. Definition of Key Term 
1. Self-Regulation Strategies   
Zimmerman (woolfolk, 2004 in Senturk (2016) ) states that self-
regulation is a process whereby a learner activates and sustains 
his cognitive, behavioral, and feelings that systematically 
  
orientate to the attainment of a goal, when the goal includes 
knowledge then the self-regulated learning is discussed. 
2. Simple Past Tense 
Simple Past Tense is a tense in which used to express a complete 
list action in the past time. (Anggraini, 2014) 
3. Writing 
Raimes  (1938:11)  describes that writing is a connected text and 
not just a sentence, that someone writes for a certain purpose and 
a reader, and that process of writing is valuable learning tool for 
all students. Writing is the ability of formulating an idea trough 
the interaction of a text. 
4. Recount Text 
Recount Text is a story that describes an event that has occurred 
in the past. It makes the text written in Simple Past Tense. 
Recount Text retells an activity that has been experienced. It is 
used to criticize, comment and justify of an event. (Barwick, 
2006:4) 
  
  
CHAPTER II 
THEORETICAL REVIEW 
 
Theoretical review is one of many factors that can give the supporting 
argument of the researcher. This chapter is talking about the theories from 
the experts which are related to the research. This part has some theoretical 
descriptions of Writing Recount Text, Simple past Tense  and Self-
Regulation Strategies. The rational of the researcher is being the hypothesis. 
The previous study is in this chapter. 
A. Theoretical Description  
1. Review on Writing Recount  Text 
a. The Definition of Writing 
There are some definitions of writing according to experts. They 
are as follows : 
Firstly, Harmer (1998:79) defines that writing is 
appropriate for learners. It can also be a quite reflective activity 
instead of the rush and bother of interpersonal face to face. 
Students need to know how to write a letter or a paragraph like 
Recount Text, how to put written reports together, how to using 
the electronic media.  Secondly, Parel (2008:125) decribes that 
writing is a kind of linguistic behavior; a picture is not displayed. 
It presents the sounds of language through visual symbols. 
Writing may be very important for one group of students but 
much less important for others. The decision on how much 
writing to include will be made independently according to the 
needs of each group of students. Writing is a skill which must be 
  
taught and practiced. Writing is essential features of learning a 
language because it provides very good means of foxing the 
vocabulary, spelling, and sentence pattern. It becomes an 
important aspect of students' expression at higher stage. 
Thirdly, Nunan (1991:86) says that writing is often 
decontextualized. In communicating a message, writers are 
usually distant in time and places from that person(s) with whom 
they wish to communicate. Therefore, they have to make 
interferences about the relevant knowledge possesed by the 
reader and decide what to include and what to omit from the text. 
They also need to anticipate the possible difficulties that readers 
might have take these int account in creating their text. Given the 
lack of the direct contact with the reader, they are unable to make 
use of feedback from the other person to adjust their message 
and thereby facilitate communication.  
Fourthly, Raimes (2004 : 4) says that a great deal of 
writing that goes on the ESL lessons, esspecially in an 
elementary-level class, is sentence writing. Students repeat or 
complete given sentences to reinforce the structure, grammar and 
vocabulary they have learned. They work with pattern sentences, 
performing substitutions or transformations. That book 
concentrate on techniques to get students to go beyond those 
sentence exercise, so they write to communicate with reader, to 
express ideas without the pressure of face-to-face 
communication, to explore a subject, to record experience, to 
  
become familiar with the conventions of written English 
discourse (a text).  
From the definitions above, the researcher  can conclude 
that writing is the sound of language through written language. It 
is the form of a direct communication or contact between the 
reader and the writer by using a word. Writing is one of many 
ways to get feedback of a problem. Writing is a form of sharing 
the thought and feeling of the writer. It uses many vocabularies, 
punctuation, correct grammar and spelling. 
b. The Types of Writing Performance 
Brown (2003:220) has some categories reated to the types of 
writing performance. The researcher may use one of the types to 
conduct this research. It aims to have a good product of the text. 
It is described below : 
1. Imitative 
To produce writen language, the learner must attain skills in 
the fundamental, basic tests of writing letters, words, 
punctuation and very brief sentences. This category includes 
the ability to spell correctly and to preceive phoneme-
grapheme correspindences in the english spelling system. It 
is a level at which learners are trying to master the mechanics 
of writing. At this stage, form is the primary if not exclusive 
focus, while cintect and meaning as secondary concern. 
 
 
  
2. Intensive 
Beyond the fundamentals of imitative writing are skills in 
producing appropriate vocabulary within a context, 
collocations and idioms and the correct grammatical features 
up to the length of a sentence. Meaning and context are some 
importance in determining correctness and appropriateness, 
but most assessment tasks are more concerned with a focus 
on form, and are rather strictly controlled by the test design. 
3. Responsive 
Here, assesment tasks require learners to perform at a 
limitted discourse level, connecting sentence into a 
paragraph. Tasks respond to pedagogical directives, list of 
criteria, outlines and other guidelines. Genres of writing 
include brief narratives and descriptions, short reports, lab 
reports, summaries, brief responses in reading and 
interpretations charts or graphs. Under specified conditions, 
the writer begins to exercise some freedom of choice among 
alternative forms of expression of ideas. The writer has 
mastered the fundamentals of sentence-level; grammar and is 
more focused and discourse conventions that will achieve the 
objectives of the written text. Form-focused attention is 
mostly at the discourse level with a strong emphasis on the 
context and meaning. 
 
 
  
4. Extensive  
Extensive writing implies successful management of all the 
processes and strategies of writing for all purposes, up to the 
length of an essay, a term paper, a major research project 
report, or even a thesis. Writer focus on the achieving a 
purpose, organizing and developing ideas logicaly, using 
details to support or illustrate ideas, demonstrating syntactic 
and lecxical variety and in many cases, angaging in the 
process of ultiple drafts to achieve a final product. Focus on 
grammatical form limitted to ocassional editing or 
proofreading. 
 From the explanation above, the researcher may use 
the imitative type. It is a type of writing which leads students 
to read, understand or rewrite a previous text. The researcher 
gives some examples of recount text. It purposes to make 
students easily to understand. The text organization will be 
imitated by the students. The product of the text will be 
better than the students’ text, because they can follow the text 
organization, language and mechanism based on the 
examples. 
c. Writing Process 
Harmer (2004:12) states that writing process is a way of looking 
at what people do when they compose written text. There are 
some  essential stages of writing process, namely : planning, 
drafting, and revising. The explanations from Harmer below : 
  
1. Planning 
Before starting to write or type, the writers try and decide 
what it is going to say. For some writers this may involve 
making detail noted. When planning, the writers have to 
think about three main issues. In the first places they have to 
consider the purpose of their writing since this will influence 
(amongst other things) not only the type of they wish to 
produce, but also the language they use and the information 
they choose to include. Secondly, an experienced of writers 
think of the audience. They writing this will influence not 
only the shape of the writing (how it is laid out, how the 
paragraphs are structured, etc.) but also the choice of 
language–whether, for example it is formal or informal tone. 
Thirdly, writers have to consider the content structure of the 
piece–that is how best to sequence the facts, ideas or 
arguments which they decided to include. 
2. Drafting 
This first ‘go’ at a text is often done of the assumption that it 
will be amended later. As the writing process proceeds into 
editing a number of drafts may be produced on the way to 
final version. 
3. Editing (Reflecting and Revising) 
This stage is used to see where it works and where it does not 
work. Perharps the order of the information is not clear and 
ambiguous or confusing. Reflecting and revising are often 
  
helped by other readers (or editors) who comment and make 
sugesstions. Another readers’ reaction to piece of writing will 
help the author to make appropriate revisions. 
4. Final Version 
The last step of writing is the writers’ editted their draft, 
making the changes they consider to be necessary, they 
produce their final version. This may look considerably 
different from both the original plan and the first draft, 
because things have changed in the editting process. But the 
writer is now ready to send the writer text to its intended 
audience. 
The researcher  might conduct the steps of writing. It  can be 
decided to represent these stages in the following way : 
Planning  Drafting  Editing  Final Draft 
  
d. The Way to Score Writing 
In order to know students ability in writing, the researcher will 
present the way to score their products. It has been taken from an 
expert, namely Brown (2003:244). He has classified on the way 
in scoring writing text, the explanation is as follows: 
Table 2. 1.Writing Scoring Rubric 
Aspects  Criteria 
20-18 
Exellent to 
Good 
17-15 
Good to 
Adequate 
14-12 
Adequate to 
Fair 
11-6 
Unacceptable 
- not college 
5-1 
Unacceptable
- not college 
– level work 
Organization 
(Introduction, 
Appropriate 
tittle, 
Adequate 
tittle, 
Mediocre or 
scant 
Shaky or 
minimally 
Absence of 
introduction 
  
Body and 
Conclussion) 
effective 
introductory 
paragraph, 
topic is 
stated, leads 
to body ; 
transitional 
expressions 
used ; 
arragement 
of material 
shows plan 
(could be 
outlined by 
reader) ; 
supporting 
evidence 
given for 
generalizati
ons; 
conclussion 
logical and 
complete 
introduction, 
and 
conclussion; 
body of 
essay is 
accetable, 
but some 
evidence 
may be 
lacking, 
some ideas 
are not fully 
developed; 
sequence is 
logical but 
transactional 
expressions 
may be 
absent or 
missued 
introduction 
or 
conclussion; 
problems 
with the 
order of ideas 
in body; the 
generalizatio
ns may not be 
fully 
supported by 
the evidence 
given; 
problems of 
organization 
interfere 
recognizable 
introduction; 
organization 
can barely be 
seen; severe 
problems 
with ordering 
of the ideas; 
lack of 
supporting 
evidence; 
conclussion 
weak or 
illogical; 
inadequate 
effort at 
organization 
or 
conclussion; 
no apparent 
organization 
of body; 
severe lack of 
supporting 
evidence; 
writer has not 
made any 
effort to 
organize the 
composition 
(could not be 
outlined by 
reader) 
Logical 
development 
of ideas: 
Content 
Essay 
addresses 
the assigned 
topic; the 
ideas are 
concrete 
and 
thoroughly 
developed; 
no 
extraneous 
material; 
essay 
reflects 
thought 
developmen
t; the 
extraneous 
material, 
essay 
reflects 
thought 
Essay 
addresses the 
issues but 
misses some 
points; ideas 
could not be 
more fully 
developed; 
some 
extraneous 
material is 
present 
Development 
of ideas not 
complete or 
essay is 
somewhat off 
the topic; 
paragraph are 
not devided 
exactly right 
Ideas 
incomplete; 
essay does 
not reflect 
careful 
thinking or 
was hurriedly 
written; 
inadequate 
effort in area 
of content 
Essay is 
completely 
inadequate 
and does not 
reflect 
college-level 
work; no 
aarent effort 
to consider 
the topic 
carefully 
Grammar Native-like 
fluency in 
English 
grammar; 
correct use 
Advanced 
proficientcy I 
English 
grammar 
problems do 
Ideas ae 
getting 
through to 
the reader, 
but grammar 
Numerous 
serious 
grammar 
problems 
interfere with 
Severe 
grammar 
problems 
interfere 
freatly with 
  
the relative 
clauses, 
prepositions
, modals, 
articles, 
verb forms, 
and tense 
sequencing; 
no 
fragments 
or run-on 
sentences 
not influence 
communicati
on, although 
the reader is 
aware of 
them; no 
fragments or 
run-on 
sentences  
problems are 
apparent and 
have a 
negative 
effect on 
comminicatio
n; run-on 
sentences or 
fragments 
present 
communicati
on of the 
writer’s 
ideas; 
grammar 
review of 
some areas 
clearly 
needed; 
difficult to 
read 
sentences 
the message; 
reader can 
not 
understand 
what the 
writer was 
trying to say; 
unintelligible 
sentence 
structure 
Punctuation, 
spelling and 
mechanics 
Correct use 
of english 
writing 
conventions
; left and 
right 
margins, all 
needed 
capitals, 
paragraphs 
intended, 
puntuation 
and 
spelling; 
very neat 
Some 
problems 
with writing 
conventions 
or 
puntuation; 
occasional 
spelling 
errors; ; left 
margin 
correct; 
paper is neat 
and legible 
Uses general 
wrting 
conventions 
but has 
errors; 
spelling 
problems 
distract 
reader; 
puntuation 
errors 
interfere with 
ideas 
Serious 
problems 
with format 
of paper; 
parts of essay 
not legible ; 
errors in 
sentence 
puntuation 
and final 
puntuations; 
unacceptable 
to educate 
reader 
Complete 
disregard for 
English 
writing 
conventions; 
paper 
illegible; 
obvious 
capitals 
missing, no 
margins, 
severe 
spelling 
problems 
Style and 
quality of 
expression 
Precise 
voabulary 
usage; use 
of parallel 
structures; 
concise; 
register, 
good 
Attempts 
variety; good 
vocabulary; 
not wordy; 
register OK; 
style fairly 
concise 
Some 
vocabulary 
missued; 
lacks 
awareness of 
register; may 
be to wordy 
Poor 
expression of 
ideas; 
problems in 
vocabulary; 
lacks variety 
of structure 
Inappropriate 
use of 
vocabulary; 
no concept of 
register or 
sentence 
variety 
Content  30  
Organization  20 
Vocabulary  20 
Grammar  25 
Mechanics  5      
e. The Definition of  Recount  Text 
     Firstly, a recount text  is a story that describes an event 
that has occurred in the past. It makes the text written in Simple 
Total = 100 
  
Past Tense. Recount Text retells an activity that has been 
experienced. It is used to criticize, comment and justify of an 
event. (Barwick, 2006:4). Recount text is purposes to  explain 
the personal experiences, factual document recounts,  literary or 
story experiences, procedural recounts and critical recounts.   
Thus, a recount story is the text that tells the reader the occurred 
story that has a detail main event, sequent events and 
impressions of  the author. It aims to retell the experiences. 
f. The Organization of  Recount Text 
A recount text has an organization like another text. This 
text is generally having some parts.  Those are Orientation, 
Sequence Events with personal or evaluative comments and Re-
orientation. Based on Barwick(2006:5), a recount text has 3 
parts, they are : 
1.  Orientation 
The orientation supplies the background information 
which is needed to fully understand the retelling. It 
established the time, setting and who or what is participating. 
The audience needs to know when the events occurred who 
was involved, what happened, where the activity or event 
took place and sometimes what the reason was for the event. 
For example an orientation for a recount of a climb of Mount 
Everest should include reasons for climb and an explanation 
of the climatic conditions. If a recount is written critically 
and discussing fishing off the coast of Australia, it may 
  
include how overfishing of an area may lead to serious 
consequence for Australian fishing industry. 
2.  The Body Paragraph / Events 
In this part of recount text, it is important that 
students are given adequate guidelines and scaffolds to assist 
with the structure of the writing. Students should focus on 
detailing who, what, where and when. During the drafting or 
planning students should list all the events and number them 
in a time sequence and add personal comments or evaluative 
remarks. For instance, “We were afraid” ; “I was thrilled”. At 
this stage, students should be experimenting with altering the 
order of events, perhaps using flashback.  
3. Re-orientation 
This part often becomes rounds off the series of 
events. This stage is the step of students should experiment 
with different structures of recounts. The re-orientation can 
be used as an introductory paragraph. It generally refers to 
some of the information in the orientation paragraph. This 
part is usually written in a short paragraph. The organization 
of recount text can be seen from an example as follows : 
Diving in Bunaken Island 
Last year, I left New Zealand for 
Bunaken Island. I went there with group of New 
Zealand and divers. Getting there was not quite 
easy. 
Orientation 
  
Soon after our arrival at Bunaken, we got 
a general briefing. It included a description about 
how to take pictures under water. 
Then, we began our diving. In our diving, 
we saw groups of tiny fish. In order to identify 
them, we needed a good guide. Without some 
knowledge of their habitat and behavior, it was  
difficult to identify. 
In summary, the trip was mostly 
enjoyable. This place is so impressive with its 
marine life.  
 
g. The Language Feature of Recount Text 
English has a various text. Each text has its own language 
feature. A recount  text has a language feature. Barwick (2006:6) 
has written her explanation of the language feature of recount 
text. They are  explained below : 
1. Proper nouns and pronouns identify people, animals or 
things.  
e.g. Mr.Awrence, the postman, his racquet, she. 
2. Larger and more complex noun groups build up descriptions.  
e.g. The long distance runner, Lionel Frill. 
3. Word families are used to build topic information. 
e.g. Smoke signals, drums, telephone, television. 
nt 2 
Event 2 
Event 1 
Re-
orientation 
  
4. Varied action verbs are used to build word chains. These may 
be synonyms, antonyms or repetitions. 
e.g. She jumped, she leapt, she crawled. 
5. Descriptive words add details about who, what, when, where 
and how. 
e.g. Last night in the Blue Crib restaurant, the irritated man 
angrily threw the broken plate off the stained table. 
6. Adverbs and adverbial phrases sequence events in time 
indicate place. 
e.g. In 1927, On 6 June 1824 
7. Technical (the thorax, the abdomen) and abstract language 
(beauty) are used to add credence to the texts. 
8. Texts are written in past tense to retell past events. 
e.g. She smiled 
9. Conjunctions (when, out) to combine clauses and 
connectives to sequence events (first, then, finally) are used.  
10. Significant events are included and irrelevant details are 
excluded. 
11. Quoted and reported speech are used. 
e.g. “We are off on an exercusion tomorrow” said Mrs. 
Sheridan enthusiastically. The words Mrs. Sheridan 
enthusiastically  added that they would be going on an 
exercusion the next day.  
12. Evaluative language is used in factual and personal recounts. 
  
e.g. Captain Arthur Philip was a fair and just man. The trip 
was a wonderful experience. 
13. Sentence should be structured with the focus on the 
important information at the beginning. 
e.g. The last trip he ever made was…. 
        In 1909, they first entered….. 
14. The passive voice is used at times to allow the writer to leave 
out the person doing the action. 
2. Review on Simple Past Tense 
a. Importance of  Learning Tenses 
A language has its own rule. It is only applied in the 
formal situation, function and context. Everyone wants to be 
able in using English fluently as the first language. People 
usually ignore the rule. It makes the product of written text is 
not prestigious as they imagine. If the people want to study a 
second or foreign language, the product will be different.  
As one of many components in producing a language, 
people have to learn grammar. Anggraini (2014) states that 
Simple Past Tense is a tense in which used to express a 
complete list action in the past time.  It is an essential role in 
the process of learning second  language. The important of  
tenses has been stated by Parel (2008:52) that importance of 
the  formulation of language habit is arranging words in proper 
pattern. Grammar and  language cannot be separated. Nunan 
(1995:2) says that grammar is likewise prominent in debates 
  
within mother-tongue English teaching concerning the place 
of knowledge about language in National Curriculum in 
England and Wales. Notwithstanding, English is also being a 
subject in all country, belonging to Indonesia. Indonesian 
teachers teach grammar by applying some methods. It is used 
to make the students understand and think that grammar is 
easy and useful to be learned. 
b. The Rules To Have A Good Tense 
A linguist has made an appropriate criteria for acquisition 
the grammar. The criteria is made for the classroom context 
based on the truthfulness of a rule in a pedagogical worth 
of a rule. Thornburry (1999:32) has some features for a 
good grammar.  The description as follows : 
1. Truth 
The rules should be true. While truthfulness may 
need to be compromised in the interest of clarity 
and simplicity, the rule must bear some 
resemblance to reality it is describing. 
2. Limitation 
The rules should show clearly what the limits are on 
the use of given form. For example, to say simply 
that we use will  to talk about the future is of little 
use to learner since it does not show how will is the 
different form of other ways of talking about future. 
(e.g. going to)   
  
3. Clarity 
The rules should be clear. Lack of clarity is often 
caused by ambiguity or obscure terminology. For 
example : use will for spontaneous decisions; use 
going to for premeditated decisions.  
4. Simplicity 
The rules should be simple. Lack of simplicity is 
caused by overburdening the rule with sub-
categories and sub-sub-categories in order to cover 
all possible instances and account for all possible 
exceptions. There is a limit to the amount of 
exceptions a learner can remember. 
5. Familiarity 
An explanation should try to make use of concepts 
already familiar to the learner. Few learners have 
specialized  knowledge of grammar, although they 
may be familiar with some basic terminology used 
to describe the grammar of their own language (e.g. 
conditional, infinitive, gerund). Most learners have 
a concept of tense (past, present, future), but it will 
be less at home concepts such as deontic and 
epistemic modality, for example. 
6. Relevance 
A rule should answer only those questions that the 
student need answered.  These questions may vary 
  
according to the mother tongue o the learners. For 
example, Arabic speakers who do not have an 
equivalent to present perfect, may need a different 
treatment of this form than, say, French speakers 
who have similar structure to the English present 
perfect, but who use it slightly different. 
c. Form of Simple Past Tense 
Frank (1972:1) tells us that English sentences consist 
of predication-something is said or predicated and about 
subject. The main grammatical divisions of a sentence are 
therefore the subject and the predicate. She adds that subject 
is what is being talked about at the sentence, while predicate 
is what is being said from the subject. Frank (1972:6) 
describes that part of speech with the verbs will help to forms 
the sentence core which is essential to every complete 
sentence. In addition, it may function as the chief or head  
sentences in many structures of time modification. There are 
some modification sentences  in English that must be 
acquired. At this time, the researcher focuses on Simple Past 
Tense. The description from Anggraini (2014) as follows : 
Table 2.2 Simple Past Tense 
The Part of 
Simple Past 
Tense 
The Aspects 
Definition  Simple Past Tense is a tense in which 
used to express a complete list action 
in the past time. 
Time Order Yesterday 
  
…. Ago 
Last ….. 
Previous …. 
This morning 
The Sentences a) Positive Sentences 
1) It is added –d or –ed to be the 
base form of regular verbs to 
form Simple Past Tense. e.g. 
In 2003, I celebrated 
Christmas with my family in 
Baranquilla, I graduated 
from high school in 2001. 
2) Some verbs are irregular in 
the Simple Past Tense. 
e.g. Eliza and her sister spent 
all their money. 
I met my husband at the 
airport on New Years’s Day. 
3) The verb be  has two past 
forms. They are Was and 
Were. 
e.g. Doug was a good father. 
      Scott and Eric were  
anxious. 
b) Negative Sentences  
1) To form a negative statement 
in the Simple Past Tense with 
a regular or irregular verb, we 
can use did not followed by 
the base form of the verb.  
e.g. I did not fall of the cliff. 
        I did not waste any 
money. 
2) To form the negative 
statements with be in the 
Simple Past Tense, we may 
use not  after was or were. 
e.g. Eliza was not nervous. 
      They were not  generous 
people. 
c) Interrogative Sentence 
1) To form interrogative 
sentence from to be was/were 
e.g. Was he kind person ? 
2) To form interrogative 
sentence from 
irregular/regular verb 
e.g. Did you do the laundry 
? 
The Pattern Subject + was/were/Verb 2 + 
  
Object/Complement 
3. Review on Self-Regulation Strategies 
Self-Regulation is the combination of the self-regulation and 
learning strategies. The descriptions as follows : 
a. Learning Strategies 
Park (1995) in Senturk (2016) defines that learning 
strategies as the ‘‘mental activities that people use when they 
study to help themselves acquire, organize, or remember 
incoming knowledge more efficiently’’. It indicates the fact 
that how much learners’ involvement in processing of 
knowledge be more, they retain informations more readily. 
Brown (2000:112) has described that there are some related 
aspect in learning strategies. They are Process, Style and 
Strategies. He explains that process is the most general 
concept in human being or it is the certain level on learning. 
Whereas, Style is a term that refers to consistent and rather 
enduring tendencies or preference within individual, it can be 
a characteristic in differentiating from others. Meanwhile, 
Brown has stated that Strategies are the specific methods of 
approaching a problem or task, modes of operation for 
achieving a particular task, planned design for controlling 
and manipulating certain information. The content of 
learning strategies are learning style, types of learning 
strategies and the personality factors that can determine the 
students character in learning. 
 
  
1. Learning Style 
Learning style is the way we attack a problem seem to 
hinge on a rather amorphous link between personality 
and cognitive style (Brown, 2000:113). Learning style 
might be thought of as cognitive, affective and 
psychological traits that are relatively stable indicators of 
how learners perceive, interact with, and respond to 
learning environment (Keefie, 1979:4 in Brown, 
2000:114).  Brown adds that learning style mediate 
between emotion and cognition as the learners will soon 
discover. Here the kind of learning style : 
a. Field Independence 
Field independent of learning style is the ability to 
perceive a particular, relevant item or factor in a field 
of distracting items. It may be more abstract and refer 
to a set of thoughts, ideas or feelings from which the 
task is to perceive specific relevant subject. While 
Brown has another field independence, namely field 
dependent. It is conversely the tendency to be 
dependent on the total field so that the parts 
embedded within the field are not easily perceived. 
b. Left- and Right-Brain  Functioning 
Human has left and right brain. The left hemisphere is 
associated with logical, analytical thought with 
mathematic and linear processing of information. In 
  
the other side, the right hemisphere perceives and 
remembers visual, tactile and auditor images. It is 
more efficient in possessing holistic, integrative and 
emotional information. Nevertheless, the left or right 
brain construct helps to define another useful learning 
style continuum with implication for second language 
learning and teaching. 
c. Ambiguity Tolerance 
Ambiguity tolerance concerns to the degree of which 
learners are cognitively willing to tolerate ideas and 
propositions that run counter to the learners belief 
system or structure of knowledge. This learning style 
makes students lead whether they are open-minded or 
close-minded. 
d. Reflectivity and Impulsivity 
Reflectivity and impulsivity is common to show in 
our personalities certain tendencies toward 
reflectivity sometimes and impulsivity at the other 
times. Psychological studies have been conducted that 
the degree to switch in the cognitive domain of a 
person tends to make either a quick or gambling at an 
answer to a problem or a slower, more calculated 
decision. 
 
 
  
e. Visual and Auditory Styles 
One of dimension in the learning style is the visual 
and auditory input. Visual learners tend to prefer 
reading and studying charts, drawings and other 
graphic information. Meanwhile,  auditory learners 
prefer listening to lectures and audiotapes.  
2. Learning Strategies 
Learning styles are general characteristics that 
differentiate one individual from another, while learning 
strategies are those specific attacks that the learners make 
on given problem. 
a. Communication Strategies 
While learning strategies deal with the receptive 
domain of intake, memory, storage and recall, 
communication strategies pertain to the employment 
of verbal and nonverbal mechanism for the 
productive communication of information. This type 
of learning style has some classes, namely avoidance 
strategies and compensatory strategies. Avoidance 
strategies is a common communication strategy that 
trying to what the learners do not understand in 
semantic and lexical aspects. Learners manage to 
devise ingenious methods of topic avoidance; 
changing the subject, pretending not to understand or 
simply not responding for some difficulties to 
  
express. The second one is the compensatory 
strategies. It is a common compensation for missing 
knowledge. Code-switching is the use of a first or 
third language within a stream speech for the second 
language.  
b. Strategies-Based Instruction 
Strategies-Based instruction is the work of  
learners and teachers  in the class.  Both of learning 
and communication strategies to classroom learning 
are active. The teachers can benefit from an 
understanding of what makes learners successful and 
unsuccessful. It establishes in the classroom. In short, 
the better learning can be determined by the 
communication strategies in the learning. 
3. Personality factors 
Personality factors refer to emotion or feeling. It called as 
the affective domain that he emotional side of human 
behavior that may juxtaposed to the cognitive side. 
Brown has classified the affective domain into some 
parts, the explanation as follows :  
a. Self-Esteem 
Self-Esteem is probably the most pervasive 
aspect of any human behavior. Coopersmith (1967:4-
5) in Brown (2000 :145) has described that self-
esteem is referring to the evaluation which 
  
individuals make and customarily maintain with 
regard to themselves; it expresses an attitude of 
approval and disapproval, and indicates the extent to 
which individual believe themselves to be capable, 
significant, successful and worthy. In short, self-
esteem is a personal judgment of worthiness that is 
expressed in the attitudes that individuals hold 
towards themselves. It is a subjective experience 
which the individual conveys to other by verbal 
reports and other overt expressive behavior. Self-
Esteem appears as an importance aspect of second 
language acquisition. Moreover, it is clearly viewed 
in the cross-cultural factors. A number of the factors 
can be an alternative to avoid the unwillingness in 
communication. Self-Esteem also influence the score 
that students’ got in the academic report. 
b. Inhibition 
 Inhibition is closely related to the some cases 
subsumed under the notion of self-esteem. This 
affective domain has a concept of the ability to 
distinct from others, awareness, responding and 
valuing begin to create a system of affective traits. A 
person who has learned a foreign language will be 
aware that second language learning is actually has 
the possibility in making mistakes. Sometimes it can 
  
make the mental process of students better and 
organize themselves. It can be a self-correction for 
students in learning second language. By getting 
errors, students can try more and they can struggle all 
of the obstacle they face. It can make progress for 
students. The students can be stronger in getting 
errors of learning second language. Inhibition is 
building ego. 
c. Risk-Taking 
 Risk-Taking is the affective factor that makes 
students has the ability to make intelligent guesses. 
Dufeu (1994:89-90) in Brown (2000:150) says that 
the classroom antidote to such fears is to establish an 
adequate affective framework so that learners feel 
comfortable as they take their first public steps in the 
strange world of a foreign language. Risk-taking may 
influence the positive result in second language 
learning. The silent students may appear as the 
unwilling students to follow the lecture. As a teacher, 
we should make students brave in taking a risk, 
though it just showing their opinion at class. It builds 
their confidence to face the real world. 
d. Anxiety 
 Anxiety is an experience feeling to define in a 
simple sentence which has uneasiness, frustration, 
  
self-doubt, apprehension or worry (Scovel, 1978:134 
in Brown, 2000:151). The communication 
apprehension can arise learners’ inability to 
adequately express mature thoughts and ideas. The 
anxiety test or apprehension is needed for academic 
evaluation. Competitiveness facilitates anxiety. More 
competitive means that less anxiety. It can be a 
trigger for student to hire them in academic scope. 
b. Self-Regulation 
1. The Definition of Self-Regulation  
Firstly, Self-regulation is multidimensional 
construct including cognitive, meta-cognitive, 
motivational, behavioral, and environmental process that 
learners can apply to enhance academic achievement 
(Dornyei (2005) in Senturk (2016) ). After that, Self-
Regulation refers to “planning and managing time 
attending to and concentrating on instruction, organizing, 
rehearsing and coding information strategically, 
establishing a productive work environment and using 
social resources effectively” (Schunk and Zimmerman, 
1997).  
Then, Zimmerman (2008) argues that self-
regulated learners are the ones that are metacognitively, 
motivationally, and behaviorally active participants in 
their process of learning. Zimmerman (woolfolk, 2004 in 
  
Senturk (2016) explains that self-regulation is a process 
whereby a learner activates and sustains his cognitive, 
behavioral, and feelings that systematically orientate to 
the attainment of a goal, when the goal includes 
knowledge then the self-regulated learning is discussed. 
Self-regulated learning can take place when learners 
systematically direct their behavior and cognition by 
giving instructions, tasks, processes and interpreting 
knowledge, repeating information to remind and develop 
and maintain positive beliefs about learning ability and 
anticipate learning outcomes (Zimmerman in Schunk & 
Zimmerman, 1989).  
On the other side, Hoyle (2010:1) states that 
people are not in complete control of the physical and 
social environments they encounter in daily life, it is 
inevitable that discrepancies arise between what their 
identities, goals, and preferences lead them to expect or 
desire in specific situations and what transpires in those 
situations. People generally find such discrepancies at 
least mildly and temporarily unsettling, because they call 
into question their understanding of how the world works 
(or could work) or their understanding of their own goals, 
motives, or behavior. When these discrepancies arise, 
they generally are met with swift and decisive actions 
aimed at aligning expectations or desires and reality. 
  
These actions, collectively referred to as self-regulation, 
are the natural, often automatic response of healthy 
individuals to salient discrepancies between expectation 
and reality as they perceive it. They may involve 
cognition or behavior, and almost always are attended by 
affect.   
The next one is Randi and Corno (2000:651) in 
Senturk (2016). They define that self-regulated learners 
as the ones who “seek to accomplish academic tasks 
strategically and manage to overcome obstacles using a 
battery of resources”. The process of self-regulation 
includes four phases that have behavioral and contextual 
aspects (Pintrich, 2000:454 in Senturk (2016). In the first 
phase, namely, forethought, planning and activation, the 
learners plan their time and effort and observe themselves 
in accordance with their perceptions of task and context. 
In the second phase of the cycle, which is monitoring, 
they monitor or watch their effort, their timing and 
whether they need help or not according to the conditions 
of tasks and their contexts. In the third phase named 
control, they either increase or decrease the effort they 
spend on the task, they either persist or give up or they 
ask for help. In the last phase named reflection, they 
evaluate the task and the context within the scope of their 
chosen behavior. 
  
From the description above, it can concluded that 
self-regulated learning is the process of how learners are 
able to plan, organize, accomplish and evaluate their own 
learning by balancing the cognitive, effective and 
behavior so that the students obtain the maximum 
achievement in  learning process. It is influenced by the 
internal and external factors of the students. The internal 
factor is the students’ readiness to follow and set the goal 
in each task. However, the external factor is the learning 
atmosphere, the teachers’ reinforcement and the other 
friend in learning.  
2. The Types of Self-regulation  
Self-regulation has 2 types. One of them can be an 
indicator for measuring students’ self-regulation in a 
conducting research. Hoyle (2010:219) has described the 
types of self-regulation. The explanation as follows : 
a. Self-regulation type 1 refers to the temporally 
extended process of moving toward or away from 
self-relevant goals in a relatively flexible and 
situationally coordinated manner, under conditions of 
transition, threat, error, conflict, or 
complexity/uncertainty. Type 1 self-regulation deals 
with people’s self-reflective attempts to travel from 
point A to point B, to navigate in a world of 
possibilities, when certain constraints (contextual 
  
demands, stresses, or limiting factors) are operating. 
Type 1 self-regulation is regulation by the self. This 
type of self-regulation may be determined by the 
students’ tackle their difficulties in learning and the 
way of students’ self-evaluating to achieve the 
maximal score at the final course. It can be an 
indicator the students’ capacity to the goal which they 
have obtained. Self-regulation type 1 may be affected 
by the students’ learning environment and the way of 
the teacher taught.  
b. Self-regulation type 2 refers to the short-term process 
of moving toward or away from self-relevant goals in 
a relatively inflexible and situationally primed 
manner under relatively predictable, controllable, 
routine, and/or stable conditions. Type 2 of self-
regulation has been variously called automatic, 
implicit, associative, subsymbolic, or nonconscious 
processing, and is also known as physiological self-
regulation (wherein its temporal course is continuous 
rather than short term). Consequently, the type 2 of 
self-regulation might be thought of as regulation of 
the self. It can be called as the students’ effort in the 
teaching and learning process. 
From the definitions above, the researcher will 
measure the type one of self-regulation. It talks about 
  
the way students effort which is influenced by 
themselves, their way to organize the lesson and the 
students’ goals. It is the internal self-regulation 
strategies. The researcher also has found the scale to 
measure it from experts. They are; selecting main 
ideas scale, information processing scale, test 
strategies scale, anxiety scale, attitude scale, 
motivation scale, time management, self-testing scale, 
study aids scale and concentration scale. It is taken 
from a journal established in 2014. Moreover, the 
researcher has obtained an example of questionnaire 
to find the students’ self-regulation strategies. The 
type of internal self-regulation strategies will be 
fulfilled by the example of questionnaire that has 
been taken from an expert, namely Brown and Miller.   
3. How to Test  Self-Regulation  
This research is going to test students’ internal self-
regulation strategies. Jouhari,  Haghani & Changiz (2014) 
has classified the way to test self-regulation, the 
classification of internal / short term self-regulation 
strategies will be explained as follows: 
a) Selecting main ideas scale: students’ scores on this 
scale measure their skills at selecting important 
information.  
  
b) Information processing scale: students’ scores on this 
scale measure how well they can create imaginary 
and verbal elaborations and organizations to foster 
understanding and recall.  
c) Test strategies scale: students’ scores on this scale 
measure their use of test taking and test preparation 
strategies.  
d) Anxiety scale: students’ scores on this scale measure 
how tense or anxious they are when approaching 
academic tasks. 
e) Attitude scale: students’ scores on this scale measure 
their general attitudes and motivation for succeeding 
in school and performing the tasks related to school 
success.  
f) Motivation scale: students’ scores on this scale 
measure the degree to which they accept 
responsibility for performing the specific tasks related 
to school success.  
g) Time management: students’ scores on this scale 
measure the degree to which they create and use 
schedules.  
h) Self-testing scale: students’ scores on this scale 
measure their awareness of the importance of self-
testing and reviewing and the degree to which they 
use these methods.  
  
i) Study aids scale: students’ scores on this scale 
measure their ability to use or create study aids that 
support and increase meaningful learning and 
retention.  
j) Concentration scale: students’ scores on this scale 
measure their abilities to concentrate and direct their 
attention to school and school-related tasks, including 
study activities. 
c. The Correlation of Self-Regulation and Learning 
Strategies 
Self-regulation and learning strategies have a 
correlation in learning. It has a role in the metacognitive, 
affective, and behavior of students. Self-regulation can lead 
them to accomplish the task, help them to tackle their worry 
and their doubt in learning. The students will be more 
confidence. As a result, the students may reach their highest 
achievement in teaching and learning process.  
B. Previous study 
      To obtain the valid data, the researcher figures out the 
previous information related to the study. Another study which is 
almost same for this study is Self-Regulation Strategies and 
Vocabulary Size of EFL Turkish University Students. That study 
has analyzed the self-regulation towards the capacity of 
vocabulary. It is almost same with this study. The similarities can 
be found at this thesis entitled The Correlation of Self-Regulation 
  
Strategies And Simple Past Tense  toward  Writing Recount 
Text at the Second Grade of Program Khusus Class in MTs N 2 
Boyolali in Academic Year of 2017/2018. The results of the 
previous study give an explanation of there is a positive correlation 
among those variables. The previous study also uses Pearson 
Product Moment formula in testing validity and the test of 
vocabularies. The second related study is Assessment of Medical 
Students’ Learning and Study Strategies in Self-Regulated 
Learning. It is a qualitative research that uses almost the same way 
in measuring self-regulation of the students with the first previous 
study. Both of the related studies use a questionnaire. Thus, the 
methods of the study have given a framework to the researcher.  
C. Rationale  
1. The Correlation of Self-Regulation and Writing Recount  Text 
Writing is the last integrated aspect in studying a foreign 
language. That is a complex main point in the daily life. A 
writer can produce many written texts in the newspapers, 
magazines, journals and advertisements. Those are the media to 
deliver the message to the other people. The written texts have 
each purpose. The first one is the way to persuasive. The 
students can share their ideas in a writing text. Recount Text is 
a text that is talking about a story that happens in the past. It 
always has an impression or comment that can be applied in the 
daily life. Meanwhile, self-regulation strategy is a strategy that 
can integrate students to be ready of all aspects in learning. 
  
Moreover, those aspects are cognitive, behavior and 
psychomotor at the same time. If the students’ emotions are 
stable, they can arrange their recount text well. Self-regulated 
strategies are the main ability which can make students may 
reach the highest performance in learning, particularly for 
making an impression of a text such as a recount text. As a 
result, self-regulation may determine the achievement of 
writing because the students can improve the internal factor 
from themselves. 
2. The Correlation of Students’  Simple Past Tense and Writing 
Recount Text 
Learning L2 is not easy for some people. It can be 
understandable and applicable if the learners are having a 
perspective of a language. Many factors will influence the 
ability in teaching and learning process. It may make learners 
how to fix the problems like how to master Simple Past Tense. 
It is used in writing Recount Text. Learners has their strategies 
to acquire Simple Past Tense. Students with a high interest of a 
lesson will have an effort to have a better sentence. 
Furthermore, they will do their best performance in producing a 
text and doing a task. Their concepts can make their ability in 
writing recount text. Students may shape their capability in 
language features of recount text. They will prepare time 
orders, verbs, common noun, pronoun, time and place by using 
Simple Past Tense. On the other side, teachers’ role may give 
  
an impact the students’ interest of recount text. They have to 
encourage students to accept knowledge in each meeting. The 
teacher can probably apply a fun strategy to teach Simple Past 
Tense. The way in teaching from teachers makes students 
happy in learning recount text with correct grammar. It may 
build the greatest score of recount text. Thus, the high or low 
students’ Simple Past Tense gives an effect for writing Recount 
Text. 
3. The Correlation of  Self-Regulation Strategies and  Simple Past 
Tense toward Writing Recount Text  
      Self-Regulation and Simple Past Tense show their rule 
in writing Recount Text. They have some aspects to increase 
the quality of the text. One of many essential factors in writing 
is tenses. At this research, the focus of this research is Simple 
Past Tense. If it has many correct formulas, this can decrease 
the error of writing pattern. A learner who has written a text 
with the correct sentence, time order and pronoun can convey 
the main purpose of the text precisely.  Sentence formulas and 
correct verbs may be influenced by the self-confidence, anxiety 
and students’ ability in taking a risk. It has been built from the 
mental process, the goal and the last achievement of the 
students. Self-regulation can give an impact to give the best 
result of the students’ achievement. Students are able to set 
their goals and their readiness level in lesson. It is a factor  that 
become the important intrinsic factor in delivering ideas 
  
through a text. A recount story is a written text in which tells us 
about the past events of life story. A student has to explain what 
the intention of the text clearly. It needs the correct grammar, 
the ability of telling a story and the expression to make the 
reader impressed. In short, it can be predicted that there is a 
correlation between Self-Regulation Strategies and Simple past 
Tense toward writing Recount Text. 
D. Hypothesis 
Based on the rational above, the hypothesis formula can be 
concluded as follows : 
1. There is a positive correlation between Self-Regulation 
Strategies and Writing Recount Text at the Second Grade of  
Program Khusus Class MTsN 2 Boyolali  in academic year of 
2017/2018. 
2. There is a positive correlation between Simple Past Tense  and 
Writing Recount Text at the Second Grade of Program Khusus 
Class MTsN 2 Boyolali in academic year of 2017/2018. 
3. There is a positive correlation between self-regulation strategies 
and Simple Past Tense toward Writing Recount Text at the 
Second Grade of Program Khusus Class  MTsN 2 Boyolali in 
academic year of 2017/2018. 
 
  
CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Design of The Research 
The research method which is used in this research is the 
correlational method. Correlational study is a research that has a 
relationship between two variables or more, it is called as a 
dependent variable and independent variable (Sudjono, 1997:167). 
There are possible results of a correlational study : a positive 
correlation, a negative correlation and no correlation. Creswell (2012 
: 21) Moreover, the correlational study focuses on examining the 
association or relation of one or more variables than in testing the 
impact of activities or materials.  
The correlational designs are procedures in quantitative 
research in which investigators measure the degree of association (or 
relation) between two or more variables using the statistical 
procedure of correlational analysis. This degree of association, 
expressed as a number, indicates whether the two variables are 
related or whether one can predict another. To accomplish this, the 
researcher must know the data of a single group of individuals rather 
than two or more groups as in an experiment. A perfect positive 
correlation would result in a score of +1. A perfect negative 
correlation would have a result in -1. 
 
 
 
  
1. Positive Correlation. 
Both variables improve or decrease at the same time. A 
correlation coefficient is close to +1. It indicates a strong positive 
correlation. 
2. Negative Correlation. 
The negative correlation remarks that the amount of one variable 
improves. Another variable decreases. A negative correlation 
coefficient is close to -1.00. That indicates a variable has a strong 
negative correlation. 
3. No Correlation. 
No correlation indicates that there is no relation between the two 
variables. A correlation coefficient of 0 indicates no correlation. 
In this study, the researcher uses survey method. There are three 
variables in this study. The two variables are X variables or the 
independent variables. The other variable is the dependent 
variable or Y variable.  
This research is having three variables, namely : 
a) Independent Variables 
Creswell ( 2012:116), An independent variable is an attribute 
or characteristic that influences or affects an outcome or 
dependent variable. The independent variables of this 
research are the Self-Regulation Strategies (X1 ) and Simple 
Past Tense (X2 ). 
 
 
  
b) Dependent Variables 
Creswell (2012:115) writes that a dependent variable is an 
attribute or characteristic that is dependent on or influenced 
by the independent variable. The dependent variable of this 
research is the students’ ability in Writing Recount Text (Y). 
The relationship of the three variables can be drawn below : 
 
 
 
 
 
 
 
 
  
B. The Subject 
1. Population 
Creswell (2012:142) has explained that a population is a 
group of individuals who have the same characteristic. It is all of 
the subjects that the researcher is interested to study and try to 
take the data related to the variables. The population of this 
research is the second grade of Program Khusus of MTsN 2 
Boyolali. The total number of this grade is 51 students. It 
consists of  2 classes. They are VIII A Class and VIII B Class. 
VIII A consists of 25 students with 8 males and 17 females, 
whereas VIII B has 26 students with 8 males and 18 females.  
 
 
Self-Regulation 
Strategies 
Simple Past 
Tense 
Writing Recount Text 
  
2. Sample 
Creswell (2012:142) describes that sample is a subgroup of 
the target population that the researcher plans to study for 
generalizing about the target population. In an ideal situation, 
you can select a sample of individuals who are representative of 
the entire population. In this study, the researcher has taken 26 
students from VIII B Class. The reason in choosing this class is 
the students are having a balance in behavior, cognitive and 
psychomotor at teaching and learning process and the other 
nonacademic purposes. 
3. Sampling  
Creswell (2012:142) says that a target population (or the 
sampling frame) is a group of individuals (or a group of 
organizations) with some common defining characteristic that 
the researcher can identify and study. There are many kinds of 
sampling. At this study, the researcher uses Cluster Sampling. 
Here the researcher determined 26 students as the sample of the 
research. 
The steps are below : 
a. Selecting a specific class. 
b. Marking a sample of cluster with a unique number. 
c. Choosing a sample of cluster with a probability sampling. 
 
 
  
C. Setting 
1. Place of  Research 
This research is conducted at the Second Grade of Program 
Khusus of  MTsN 2 Boyolali. It is located at Tinawas, Nogosari, 
Boyolali. 
2. Time of Research 
This research has been carried out from  January until June 2018. 
The descriptions below : 
Table 3.3 Time of Research 
 
 
Month 
(2018) 
Activity 
Observation Making 
proposal 
Making 
Instrument 
Taking 
Data 
Finishing 
Thesis 
January 1      
2      
3      
4      
February 1      
2      
3      
4      
March 1      
2      
3      
4      
April 1      
2      
3      
4      
May 1      
2      
3      
4      
June 1      
2      
3      
4      
  
D. The Source of Data 
1. The Instrument of Collecting Data 
a. Questionnaire  
Cohen (2007:317) says that the field of questionnaire 
design is vast. This chapter provides a straight forward 
introduction to its key elements, indicating the main issues to 
be addressed, some important problematical considerations 
and how they can be resolved. It follows a sequence in 
designing a questionnaire that it is hoped, it will be useful for 
researchers. He adds some types of questionnaire at his book. 
They are closed and open questions compared  scales of data 
the dangers of assuming knowledge or viewpoints,  
dichotomous questions, multiple choice questions,  rank 
ordering,  rating scales,  constant sum questions,  ratio data 
questions, open-ended questions, matrix questions and  
contingency questions, filters and branches. 
  In this research, close-type questionnaire has been 
used for taking data. It is a questionnaire which has an 
answer that has been provided by the respondent only. The 
respondents have an obligation to choose the correct answer 
based on their thought. The researcher has  questionnaires to 
figure out how high the students’ self-regulation in English 
subject at Program Khusus VIII B Class of MTs N 2 
Boyolali.  
  
The researcher uses A Likert Scale as the method to 
sum the rating of the data of questionnaire. The way to score 
questionnaire based on Cohen (2007:26) such a scale could 
be set out thus: 
Table 3.4.1.The Scale of Questionnaire 
The Scale 
 
 
Questionnaire 
Positive 
Questionnaire 
Negative 
Questionnaire 
Strongly Disagree 1 5 
Disagree 2 4 
Neither Agree Nor 
Disagree 
3 3 
Agree 4 2 
Strongly Agree 5 1 
The researcher will use 50 questionnaires which 
consist of positive questionnaires and negative 
questionnaires. It is taken by adopting an expert, namely 
Miller and Brown. The scales are; Selecting main ideas scale, 
Information processing scale, Test strategies scale, Anxiety 
scale, Attitude scale, Motivation scale, Time management, 
Self-testing scale, Study aids scale and Concentration scale. 
It is published in 2014.  
b. Test  
Cohen (2007:414) says that the field of testing is so 
extensive that the comments that follow must need be of an 
introductory nature and the reader seeking a deeper 
understanding will need to refer to specialist texts and 
sources on the subject. Limitations of space permit no more 
  
than a brief outline of a small number of key issues to do 
with tests and testing. On the other side, Brown ( 2004:384) 
explains that the field of testing is so extensive that the 
comments that follow must needs be of an introductory 
nature and the reader seeking a deeper understanding will 
need to refer to specialist texts and sources on the subject. 
Limitations of space permit no more than a brief outline of a 
small number of key issues to do with tests and testing. 
Testing can be used to measure the students’ progress 
to motivate students in learning. It can also be used to 
evaluate students to know which one the suitable method in 
delivering material for teacher. There are two kind of test. 
They are objective and non-subjective/description test. At 
this research, the researcher uses the essay test as the 
description test. The second tests are the multiple choice and 
the limitation answer as the objective test. It is used to 
measure the students’ Simple Past Tense as the main tenses 
in Recount Text. It is also consist of many parts, there are 
positive sentences, negative sentences, interrogative 
sentences, time order and  irregular or regular verbs.  There 
are 20 items for the multiple choice test and 15 items for the 
limitations answer test. The researcher has conducted an 
essay test as the final test to know the student’s progress and 
the students’ ability in writing recount text.  
  
On the other side, to obtain the data of the students’ 
writing recount text, the researcher has a formula based on 
Brown (2003:244). The formula as follows : 
 Content  30 
Organization  20 
Vocabulary  20 
Grammar  25 
Mechanics  5    + 
   100 
2. Try out of Instrument 
Try out is a necessary instrument in conducting a research. It 
is used to test that the instrument must valid and reliable. The 
instrument was tried out at the second grade Program Khusus of 
MTsN 2 Boyolali at VIII B Class. 
a. The Validity of the Instrument 
The Validity is the most complex indicator of a good 
test. It is related to the actual measurement which has to be 
measured. Hamzah (2012:152) says that the validity has an 
important role in making a concept of a test, because it is 
used to the accuracy of the test. Based on the expert, there 
are four types of validity test. They are the content validity 
test, the construct validity test, the predictive validity test and 
the concurrent validity test. In this study, the researcher has 
the content validity and the construct validity test in which 
appropriate to measure the test. After conducting the try out 
  
test, the result will be computed to figure out their validity. 
To measure the validity, the researcher will use Pearson 
Product Moment. The formula as follows :  
r = 
𝐧∑𝐗𝐘−(∑𝐗)(∑𝐘)
√[𝒏∑𝑿  𝟐− (𝑿)𝟐  ] [𝒏∑𝒀  𝟐− (𝒀)𝟐  ]
  
In which : 
r = the score of Pearson Product Moment 
n = the number of the participant 
X = the score of each number 
Y = the total score of the test 
Each items of the test is valid. If the value of the 
coefficient of the validity is higher than r-table or it can be 
said ro > rt , the item is considered as not valid if the score is 
lower than r-table. 
 
b. The Readability of the Instrument 
Since the instrument validity of the students’ self-
regulation, grammar understanding and writing recount text 
has been obtained, the try out for writing recount text and 
students’ self-regulation is used to measure the readability 
instrument. The researcher tries out both the instrument to 
class VIII B, which has almost the same ability in English 
lesson as VIII A. The result of the try out can be seen on the 
appendix. From the try out test, it can be concluded that the 
instrument of writing narrative text and students’ self-
  
regulation is readable. In short, all of the instruments are 
understandable to answer, it can be said that the instruments 
have readability.  
c. The Reliability of the Instrument 
Reliability is the test which is used to measure the 
consistency of the measurement product, it has how many 
consistent score from one test to another (Hamzah, 
2012:153). He adds that reliability is the test to connect the 
relationship degree between 2 measurements which is 
obtained from the same procedure.  The result of the test 
should yield similar result. To know the reliability of the 
questionnaire, the researcher will use the Khuder Richarson-
20 Formula is below :  
r11 =  (
𝒏
𝒏−𝟏
)(
𝒔𝟐−∑𝒑𝒒
𝒔𝟐
) 
where : 
s = the deviation standard of  total score 
p = the students’ proportion in true answering of each 
item 
q = the students’ proportion in false answering of each  
item 
 
 
 
  
While the formula to find out the deviation standard of the 
total score below : 
𝒔 = √
𝒏∑𝑿𝟐−(∑𝑿𝟐)
𝐧(𝐧−𝟏)
 
E. Technique of analyzing data 
    After collecting the data, the next step is to analyze them to 
know whether there is correlation between students’ Self-Regulation 
Strategies and Writing Recount Text, between Simple Past Tense 
and Writing Recount Text, and  between students’ self-regulation 
strategies, Simple Past Tense and Writing Recount Text. A statistical 
analyzed was used in analyzing the data which has been collected. 
The analyzing data was used to analyze the numerical data. The 
technique of analyzing data as follows : 
1. Description of the Data 
a. Mean  
Sudjono (1997:75) says that the mean of a group or series  is 
the sum of the whole number divided by the number of 
numbers. The mean of this research is the result of total score 
among the sampling that has been divided into 26. The 
formula of mean below : 
M x  =   
∑𝒇.𝒙𝒊
𝒏
 
Where : 
M x   = Mean 
𝑥𝑖   = midpoint 
  
𝑓  = frequency 
𝑛  = number of data 
b. Range  
Sudjono (1997:132) tells us that range is usually has a sign 
by R, range is the separation of the statistical distribution of 
the lowest score and the highest score. The formula as 
follows : 
R = H – L  
Where : 
R = The range that we are figured out 
H = The highest score of students 
L = The lowest score of students 
c. Mode 
Sudjono (1997:98) writes that mode is the most of score on 
the data. Mode is the score that has the maximal frequency. 
The formula as follows : 
𝑴𝒐 = 𝒇𝒂 +
𝒇𝒂
𝒇𝒂+ 𝒇𝒃
 𝑿 𝒊  
Where :  
Mo      = Mode 
1           = The lower limit of mode class 
𝑓𝑎 = The frequency which is up of the interval that 
has mode 
𝑓𝑏 = The frequency which is under of the interval that 
has mode 
  
𝑖     = The class interval 
d. Median  
Sudijono (1997:88) explains that the median is a number that 
divides a distribution of data into two equal parts. the median 
is the mid number or the value of the number above the value 
or the value is half N. The researcher can find median by 
pointing the mid number of the distribution data. The 
formula as follows : 
𝑴𝒅𝒏 = 𝟏 +
𝟏/𝟐𝑵 − 𝒇𝒌𝒃
𝒇𝒊
𝑿 𝒊 
Where :              
𝑀𝑑𝑛 = Median 
1 = The lower limit 
𝑓𝑘𝑏 = The comulative frequency under the interval that 
has median 
𝑓𝑖 = The original frequency 
𝑁 = Number of Cases 
𝑖 = The Case Interval 
e. Standard Deviation 
Sudjono (1997:147) describes that standard deviation is the 
measurement of the variability based on the mathematically 
weakness because of the same deviation labeled of “plus” 
and “minus”. The formula as follows : 
𝑺𝑫 =
√∑𝒙𝟐
∑𝒙𝟐
 
  
Where : 
SD = Standard Deviation 
∑𝑥2 = The total of the quadrate deviation 
N = Number of cases 
2. Pre-requirement Test 
a. Normality Test 
Irianto (2004:272) says that a simple normality test is making a 
graphic of distribution frequency from the score we have. The 
researcher needs to plot the data for the separation. If the 
separation of the data is not 100%, it may make the data serving 
false. Lilliefors is used to the normality test. The variables are in 
normal distribution if the significance of Lilliefors score is 
higher than 0,05. The formula as follows : 
Lo = [f(z)-s(z)] 
Where : 
Lo  = the score of Lilliefors which is going to be  
  measured 
f(z)  = opportunities of the data 
 s(z)  = proportion of the data 
b. Linearity Test 
Arikunto says that linearity test is purposed to know whether two 
variables have significant linear regression or not. This test 
becomes the major prerequisite for the data to enter linear 
regression analysis.  The linearity can be known by using 
  
ANOVA (test for linearity) on significance value (p) = 0,05, two 
variables can be linear if p > 0,05. The formula as follows : 
Fo = 
𝑺𝟐𝑻𝑪
𝑺𝟐𝒆
 
Where : 
 Fo = Linearity score between two variables 
 𝑆2𝑇𝐶 = Sumber Kuadrat Tuna Cocok (Suitable case of 
squared        source) 
S2e = Sumber Kuadrat Error (Error squared sources) 
F. Statistical Hypothesis 
The study is conducted to test the three hypotheses. To test the 
first and second hypotheses, the researcher uses Simple Regression 
analysis, whereas the third hypothesis has been analyzed by using 
Multiple Linier Regression analysis. The statistical hypotheses can 
be determined as follow : 
1. The First Hypotheses 
Ho = there is no negative correlation between students’ Self-
Regulation and Writing Recount Text. 
Ha  = there is a negative correlation between students’ Self-
Regulation and Writing Recount Text. 
2. The Second Hypotheses 
Ho = there is a positive correlation between students’ Simple 
Past Tense and Writing Recount Text. 
Ha  = there is a negative correlation between students’ Self-
Regulation and Writing Recount Text. 
  
3. The Third Hypotheses  
 Ho = there is a positive correlation between students’ Self-
Regulation, Simple Past Tense and Writing Recount Text. 
Ha  = there is a negative correlation between students’ Self-
Regulation, Simple Past Tense and Writing Recount Text. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
At this chapter, the researcher is discussing the research finding and 
discussing of the data from the field. The data have been obtained from a 
reseach, namely Self-Regulation Strategies, Simple Past Tense and Writing 
Recount Text. It can be explained as follow : 
A. Research Finding 
1. The Data of Students’ Self-Regulation Strategies 
The researcher has used a questionnaire to know the level 
of  students’ self-regulation. it is adopted from an expert namely 
Miller and Brown. This has been attached in the appendices. The 
questionnaire item should be valid. It makes the instrument suitable 
for measuring the objects that is going to be measured. Pearson 
Product Moment is used to measure the validity. It has a 
requirement for a valid item. If r obtain is bigger than rtable ,the item is 
valid. The complete validity measurement of questionnaire is 
presented in appendices of figure 4.1.  
From the instrument of students’ self-regulation, the data 
describes that the highest obtained score is 222 from 250 of highest 
total score. On the other side, the lowest obtained score is 125 and 
the lowest  total score is 50. The researcher has also obtained 97 as 
the range among them. After that, the researcher obtains 175.5 as 
the mean, 183  as the median and 191 as the mode. Moreover, the 
data of self-regulation strategies has the standar deviation. It is 
  
25.3. The frequency distribution of the score can be seen in the 
table and its histogram is presented in figure 4.1 
Table 4.1The frequency Distribution of Self-Regulation Strategies 
No Interval Midpoint Class boundaries Frequency Percentage 
1 125 - 141 133 124.5 - 141.5 III 11.54% 
2 142 - 158 150 141.5 - 158.5 III 11.54% 
3 159 - 175 167 158.5 - 175.5 IIII I 23.08% 
4 176 - 192 184 175.5 - 192.5 IIII III 30.77% 
5 193 - 209 201 192.5 - 209.5 IIII 15.38% 
6 210 - 226 218 209.5 - 226.5 II 7.69% 
 
total 
  
26 100.00% 
 
Figure 4.1 Histogram of Self-Regulation Strategies 
 
2. The Data of Students’ Simple Past Tense 
The researcher has used tests to know the level of  students’ 
Simple Past Tense. Each item should be valid. It makes the 
instrument   suitable for measuring the objects that is going to be 
measured. The validity of this test is done by using Pearson Product 
Moment formula. It has a requirement  that the item is valid. If r obtain  
is bigger than rtable ,the item is valid. The complete validity 
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measurement of questionnaire is presented in appendices in figure 
4.3.  
From the instrument of students’ Simple Past Tense, the data 
describes that the highest score is 35 and the lowest score is 15 with 
20 as the range among them. The researcher has 35 the highest total 
score, whereas 0 as the smallest total score. After that, the researcher 
also obtains 30.4 as the mean, 32 as the median and 34 as the mode. 
Furthermore, the researcher has the standart deviation. It is 4.63. The 
frequency distribution of the score can be seen in the table and its 
histogram is presented in figure 4.5.  
Table 4.5.1 The Frequency Distribution of  Simple Past Tense 
No Interval Midpoint Class boundaries Frequency Percentage 
1 15 - 18 16.5 14.5 - 18.5 I 3.85% 
2 19 - 22 20.5 18.5 - 22.5 0 0.00% 
3 23 - 26 24.5 22.5 - 26.5 III 11.54% 
4 27 - 30 28.5 26.5 - 30.5 IIII I 23.08% 
5 31 - 34 32.5 30.5 - 34.5 IIII IIII III 50.00% 
6 35 - 38 36.5 34.5 - 38.5 III 11.54% 
Total 26 100.00% 
 
Figure 4.5 Histogram of Simple Past Tense 
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3. The Data of Students’ Writing Recount Text 
The researcher has used an essay tests to know the level of  
students’ ability in writing recount text. Each process of writing 
should be done well and the researcher has made 4 process that can 
be seen in the appendicess. It makes the students will have suitable 
words and contents for making the essay test. The measurement of 
essay test has been  done by using an expert standart formula. It has 
each item such as content, orgamization, mechanism, vocabulary and 
syntax.  
From this test, the researcher has 100 for the largest score 
and 46 as lowest score that has been resumed from Brown. The data 
has described that the highest score of students is 78 and the lowest 
score is 57 with 21 as the range among them. After that, the 
researcher also obtains 70.3 as the mean, 63.5 as the median and 79 
as the mode. The frequency distribution of the score can be seen in 
the table and its histogram is presented in figure 4.6.  
Table 4.6.1 The Frequency Distribution of Writing Recount 
Text 
no interval midpoint class boundaries frequency percentage 
1 57 - 61 59 56.5 - 61.5 III 12% 
2 62 - 66 64 61.5 - 66.5 IIII 19% 
3 67 - 71 69 66.5 - 71.5 III 12% 
4 72 - 76 74 71.5 - 76.5 IIII III 35% 
5 77 - 81 79 76.5 - 81.5 IIII 23% 
6 82 - 86 84 81.5 - 86.5 0 0% 
total 26 100.00% 
 
 
 
 
 
  
 
Figure 4.5 Histogram of Writing Recount Text 
 
 
B. Pre-requirement Test 
1. Normality Test 
The normality test is used to know the sample is having a 
normal distribution. If Lo (L obtained) is lower than Ltable , α : 0.05 
L stands for Lilliefors. The researcher has obtained that the L table is 
0.174 and Lobtained is 0.96 for those three variables. From the data, it 
can concluded that the normality results are in the normal 
distributions. Each L obtained is lower than L table.  From those 
data, it can be concluded that the 3 variables have normal 
distributions. The data of normality test can be seen at the table 4.6. 
Table 4.7.  Normality Test 
Variables Lo Lt Result 
Self-Regulation Strategies 0.96 0.174 Normal Distribution 
Simple Past Tense 0.96 0.174 Normal Distribution 
Writing Recount Text 0.96 0.176 Normal Distribution 
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2. Linearity Test 
Arikunto stated that linearity test is purposed to know whether 
two variables have significant linear regression or not. This test 
becomes the major prerequisite for the data to enter linear 
regression analysis. It has significance value (p) = 0,05, two 
variables can be linear if p> 0,05. The computation of linearity 
testing can be seen in the appendices, while the linearity data can 
be seen at table 4.7. 
Table 4.7.Linearity Test 
Linearity Test Fo Ft Result 
Linearity of Self-Regulation Strategies and 
Writing Recount Text 
0.0149 
 
1.76 Linear 
Linearity of Simple Past Tense and 
Writing Recount Text 
0.024 0.667 Linear 
C. Hypothesis Testing 
Since the computation of normality, linearity and significance testing 
shows that the data are in normal distribution and the regression is 
linear and significant, the researcher can continue to test the three 
variables that the researcher have stated in the previous chapter. The 
researcher has analyzed the collected data using Pearson Product 
Moment to test the hypothesis. 
1. The correlation between Self-Regulation Strategies(X1) and 
Writing Recount Text(Y) 
There are 2 possibilities of hypothesis in correlational research. 
If the rxy is greater than r table, the variables have a negative 
correlation. Nevertheless, the positive correlations are also having 
the possibility in correlational research. If it is lower score than 
  
rtable means that there is positive correlation among those variables, 
namely self-regulation strategies and writing recount text. From the 
data, the researcher has obtained that rxy is 0.57 and rtable is 3.4 by 
significance 0.05. This can be concluded that there is a positive 
correlation between self-regulation strategies and writing recount 
text. 
2. The correlation of Simple Past Tense (X2) and Writing Recount 
Text (Y) 
Correlation has 2 possibilities of hypothesis in research. If the 
rxy is bigger than r table, the variables do not have a significant 
correlation. On the other words, those variables are having negative 
correlations. However, the positive correlations are also having the 
possibility in correlational research. If it is lower score than rtable 
means that there is positive correlation among those variables, 
namely Simple Past Tense and Writing Recount Text. based on the 
data, the researcher has obtained that rxy is 0.43 and rtable is 0.3961 
by significance 0.05. it shows that there is a positive correlation 
between Simple Past Tense and Writing Recount Text. 
3. The correlation of Self-Regulation Strategies(X1), Simple Past 
Tense(X2) and Writing Recount Text(Y) 
The correlation of all variables can be seen from the 2 
correlations above. It also has 2  hypotheses in research. If the rxy is 
bigger than r table, the variables do not have a significant 
correlation. At the same words, those variables are having negative 
  
correlations. Meanwhile, the positive correlations are also having 
the possibility in this hypothesis research. If it has lower score than 
rtable means that there is positive correlation among those variables, 
namely Self-Regulation Strategies, Simple Past Tense and Writing 
Recount Text. Based on the data, the researcher has obtained that 
rxy is 0.94 and rtable is 0.3961 by significance 0.05. It explains that 
there is a significant correlation between self-regulation strategies, 
grammar understanding and writing recount text. 
D. Discussion and Finding 
The discussion of the research finding is focused on the result of the 
three hypothesis testing. The researcher divided the discussion into 3 
points, the point of discussion will be explained as follows : 
1. The first finding of hypothesis is showing that there is a positive 
correlation between students’ Self-Regulation and Writing Recount 
Text. The two variables have  32.3% of effective contribution. It 
means that 32.3% of students’ writing ability in Recount Text is 
influenced by students’ Self-Regulation. 
Parel (2008:125) decribes that writing is a kind of linguistic 
behavior; a picture is not displayed. It presents the sounds of 
language through visual symbols. Writing may be very important 
for one group of students but much less important for others. The 
decision on how much writing to include will be made 
independently according to the needs of each group of students. It 
makes students have to master the text organization, mechanism, 
grammar and punctuation. This can be obtained if students have 
  
pretty high of self-regulation, a high confidence  and a great goal. 
In other words, students’ Self-Regulation has important place in 
increasing students’ ability in writing recount text. Students’ ability 
is influenced by their teachers. Sometimes teacher encourage 
students if they ask the teacher how   the process to have their best 
text.   
Based on the explanation above and the result of hypothesis 
testing, it can be concluded that students’ Self-Regulation 
Strategies have its contribution for Writing Recount Text. At the 
same words, there is a positive correlation between students’ Self-
Regulation and writing recount text in Program Khusus of MTsN 2 
Boyolali for the Second Grade. Then, it has same possibilities that 
increasing students’ self-regulation will increase students’ ability in 
Writing Recount Text. 
2. The second finding of hypothesis shows that there is a positive 
correlation between Simple Past Tense and Writing Recount Text. 
the effective contribution of those variables is 18.49%. It means 
that students’ Writing Recount Text is influenced by Simple Past 
Tense. It is the key for making sentences in the text. It makes 
grammar has an impact for writing Recount Text.  
It is supported by the argument of Parel (2008:52) that the 
important of grammar that importance of the  formulation of 
language habit is arranging words in proper pattern. Grammar and 
language cannot be separated. It causes grammar understanding 
  
will influence the students ability in writing recount text. Based on 
the possibility, it can be seen that the differences of  Simple Past 
Tense students in MTsN 2 Boyolali for Program Khusus at the 
Second Grade. It will give impact the students ability in recount 
text. students with a good grammar will have a good sentence and 
they are going to make the text quickly. It makes their best text can 
be finished as soon as they can. Consequently, Simple past Tense 
gives a correlation for Writing Recount Text.  
3. The third finding of the hypothesis gives the data that there is a 
positive correlation between students’ Self-Regulation, Simple Past 
Tense and Writing Recount Text. from the coefficient of 
determination, it can be found that Rsquare = 0.94, it means that the 
contribution of students’ Self-Regulation and Simple Past Tense 
toward Writing Recount text is 94%. By considering that, the 
students’ Self-Regulation Strategies and Simple past Tense  have 
significant role in Writing Recount Text. the teacher should create 
the process of learning enjoy the students. It can increase the 
students ability in grammar understanding and writing recount text. 
As the result, it gives contribution of students’ ability in writing 
recount text in MTsN 2 Boyolali at the Second Grade of Program 
Khusus. 
 
 
 
 
  
CHAPTER V 
CONCLUSION, IMPLICATION AND SUGGESTION 
A. Conclusion  
This research is conducted in April until May 2018 in MTsN 
2 Boyolali. It is a correlational research that uses Cluster Sampling 
as the technique in collecting data. The result of this research is there 
is a positive correlation between Self-Regulation Strategies and 
Writing Recount Text. Firstly, this study has measured that there is a 
positive correlation between  Self-Regulation Strategies (X1) and 
Writing Recount Text(Y). The computation formula is obtained that 
rxy = 0.57 > rtable = 0.34, the value is compared with rtable  with N = 26 
from significance level of 0.05, it means that rxy is greater than rtable . 
This makes the null hypothesis is accepted and the alternative 
hypothesis is rejected. This case makes the improvement of Self-
Regulation Strategies will increase the students’ ability in Writing 
Recount Text. 
The second result of this study is there is a positive 
correlation between Simple Past Tense and Writing Recount Text. 
From the single computation of Simple Past Tense(X2) and Writing 
Recount Text(Y), the coefficient correlation is rx2y = 0.43 and rtable is 
0.34 from 0.05 significance level with N=26. The coefficient of rxy is 
greater than rtable . It means that the null hypothesis is accepted and 
the alternative hypothesis is rejected. It describes that there is a 
positive correlation of Simple Past Tense toward Writing Recount 
  
Text. This  case makes the increasing of students’ ability in writing 
recount text is followed by the students Simple Past Tense.  
The last hypothesis is the correlation of Self-Regulation 
Strategies, Simple Past Tense and Writing Recount Text. From the 
computation multiple regression, the coefficient of rxy = 0.94 with 
rtable  = 0,39 from significance level 0.05 and N=26. It means that rxy 
is greater than rtable . This makes there is a positive correlation 
between Self-Regulation Strategies, Simple Past Tense and  Writing 
Recount Text. The best product of recount text from students is 
followed by the students’ Simple Past Tense and their Self-
Regulation Strategies.  
B. Implication 
Based on the research finding, it can be seen that there is 
positive correlations between students’ Self-Regulation Strategies, 
Simple Past Tense  and Writing Recount Text. A positive correlation 
means that the variable X1 and X2 give its contribution to variable Y.  
Students’ self-regulation is an important factor for students 
who want to obtain a good result of writing Recount Text. It makes 
the process of constructing text faster and the product of text can be 
comprehensive due to recognizing the internal factor of text. 
Students with a greater self-regulation are able to organize 
themselves for being a good learner, that can listen or order teacher 
in teaching and learning process.  It makes the indicators of being 
success in teaching and learning process are being confidence by 
  
organizing behavior, feeling and knowledge. Students have to 
challenge themselves for doing homework and task. It can be easier 
if students have made mapping of each material. If those indicators 
have been fulfilled students may easily comprehend the intrinsic 
factor from a recount text. It has language features such as using 
Simple Past Tense, having a particular time order and telling the 
experience. It must be mastered by students if they are going to 
accomplish a task. 
On the other side, there is an external Self-Regulation 
Strategies. It can be conveyed from teachers. Making a good learner 
is their obligations. Students will feel safe, comfort and fun in 
learning because of teacher. If teacher teaches students in a better 
method and make students understand, they may produce their best 
Recount Text.  
After knowing the result of the study that has been explained 
before, there are some points that make the researcher obtains an 
attention. First, the capability of students in learning English is 
influenced by the students attention and cooperation in classroom. It 
may be done by encouraging their enthusiasm of learning English. In 
addition, the students will have best atmosphere in teaching and  
learning process. It can increase their self-regulation strategies, 
Simple Past Tense and Writing Recount Text. Consequently, the 
students of Program Khusus at the Second Grade of MTsN 2 
Boyolali have a good self-regulation strategies, best Simple Past 
Tense  and good product of Writing Recount Text.    
  
C. Suggestion 
Based on the result, the researcher would like to present some 
suggestions follow : 
1. For the teacher 
a. The teacher should be more creative in teaching. It can 
increase the students’ self-regulation. As the researcher 
knows,  the students’ self-regulation gives the positive 
impact for the students. This can be done by making good 
atmosphere in learning such as giving motivations, tackle the 
anxieties, having  good tests and helping students to master  
the materials. Those are the teachers’ role in having a good 
students’ achievement for writing. 
b. In order to increase the students’ ability in writing Recount 
Text, the teacher can give task to make students  know the 
details about  part of the texts. It has to consist of generic 
structures, language features and the mechanism of text. By 
giving those things in teaching writing, students can expand 
their knowledge and increase their understanding.    
2. For the students 
a. The students may be more active in English learning, 
particularly for writing class. It caused by the students know 
what factors make them have a great deal in every steps of 
writing. It is determined from the students’ self-regulations. 
  
They may activate their knowledge, their brave level and 
their ability to be active students at class. 
b. The students need to enhance their understanding, 
particularly in recognize tense such kind of Simple Past 
Tense. It is a useful tenses because that is used in talking a 
minute ago whether it is written in a text or spoken as a 
conversation. They may handle their obstacle after knowing 
that tenses. 
c. Students should develop their ability in writing since it is an 
important skill in language. It can make students have a great 
combination for sentences that they have to learn. 
3. For the  educational institution 
An educational institution has to enrich the and support 
the teachers to improve and develop the quality of teaching. It 
can be done by making program that make students realize that 
they have self-regulation which is influenced by themselves and 
the students’ environment. Program Khusus Class of MTsN 2 
Boyolali has a great students in writing. It can be increased by 
encourage the students’ self-regulation by making main mapping 
in constructing text. the students may understand  Simple Past 
Tense along learning the text though it is implicitly.   
4. For other researchers 
The researcher has found that Self-Regulation Strategies 
influence the students’ writing ability. There are two kinds of 
  
self-regulation. However, the researcher did not explain more 
and gave many examples of each type of self-regulation. It will 
be useful for another researcher. They can use the kind of self-
regulation strategies with detail for their research. Their research 
may be better than this research. 
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LIST OF STUDENTS 
8B Class 
(Main Class) 
1. AHP 
2. ANA 
3. ADF 
4. BLA 
5. BLI 
6. FIH 
7. FSKU 
8. HNR 
9. HDLP 
10. ITN 
11. ILNF 
12. I KK 
13. IYN 
14. KRR 
15. LDC 
16. LNF 
17. LANL 
18. MAY 
19. MEIE 
20. MZM 
21. NO 
22. RR 
23. SA 
24. SYR 
25. TZNA 
26. VBPW 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
8A class 
(Tryout Class) 
1. AA 
2. AAH 
3. AY 
4. AFM 
5. AFA 
6. AS 
7. ADP 
8. ANH 
9. DNS 
10. DRP 
11. EY 
12. FAR 
13. HTA 
14. IKN 
15. LNA 
16. MAA 
17. MFATP 
18. MKA 
19. MFS 
20. NS 
21. OR 
22. RH 
23. TOT 
24. YMD 
25. YNL 
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Blue Prints Questionnaire of Self-Regulation Strategies 
(Tryout) 
The Definition Indicator The Number 
of 
Questionnaire 
Total 
Item 
+ - 
Zimmerman 
(2008) argues 
that self-
regulated 
learners are the 
ones that are 
metacognitively, 
motivationally, 
and behaviorally 
active 
participants in 
their process of 
learning. 
a. Selecting main 
ideas scale 
2, 4, 
5,6 
1, 3 6 
b. Information 
processing scale 
1,3, 4, 
6 
2, 5 6 
c. Test strategies 
scale 
1, 2, 6  3, 4, 5 6 
d. Anxiety scale 1, 2, 5 3, 4 5 
e. Attitude scale 1, 4, 5 2, 3 5 
f. Motivation scale 3, 4, 5 1, 2,6 6 
g. Time 
management 
3, 4, 
5,6, 7 
1, 2 7 
h. Self-testing scale 1, 2, 5 3, 4 5 
i. Study aids scale 1, 2, 4 3, 5 5 
j. Concentration 
scale 
1, 3, 4 2, 5,6 6 
Total  57 
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Questionnaire of Self-Regulation Strategies 
Name  : 
Class/no : 
Date  : 
 
Pilihlah jawaban yang  sesuai dengan kondisi anda dengan cara memberi tanda centang pada 
satu pilhan jawaban (√) !  
A. Selecting Main Ideas scale (Receiving and Searching): Students’ scores on this scale measure their 
skills at selecting important information.  
No Pernyataan Sangat 
Tidak 
Setuju 
Tidak 
Setuju 
Ragu-
ragu 
Setuju Sangat 
Setuju 
1.  Saya jarang  menjaga kemampuan dan 
perkembangan kemampuan berbahasa Inggris 
sebaik mungkin. 
     
2.  Saya selalu berhati-hati dan tidak berlebihan 
dalam berbahasa Inggris, seperti : menyusun 
kalimat, memilih predikat dan memilih 
kosakata dalam membentuk sebuah paragraf 
agar bagus dan benar. 
     
3.  Saya sering merasa ragu-ragu dalam memilih 
jawaban soal Bahasa Inggris karena kurang 
belajar. 
     
4.  Saya banyak belajar dari sebuah kesalahan 
dalam belajar bahasa Inggris 
     
5.  Ketika saya mulai mencoba memilih jawaban, 
saya merasa mempunyai jawaban yang benar. 
     
6.  Semakin sering mendapatkan tantangan dalam 
belajar Bahasa Inggris, semakin saya 
mempercepat mencari solusi agar paham. 
     
B. Information Processing scale (Searching, Planning) : Students’ scores on this scale measure how 
well they can create imaginary and verbal elaborations and organizations to foster understanding and 
recall. 
No Pernyataan Sangat 
Tidak 
Setuju 
Tidak 
Setuju 
Ragu-
ragu 
Setuju Sangat 
Setuju 
1.  Saya yakin bahwa saya mampu menguasai 
materi bahasa Inggris, seperti : grammar, 
writing dan speaking dengan baik. 
     
2.  Saya merasa kurang persiapan dalam 
mempersiapkan belajar materi teks-teks 
bahasa Inggris 
     
3.  Saya mempunyai cara sendiri dalam 
memahami materi Bahasa Inggris yang bisa 
saya lakukan, seperti : membaca teks bahasa 
Inggris juga menghafal dan memahami bentuk 
kata kerja 
     
4.  Cara belajar bahasa Inggrisku dirumah 
monoton dan tidak berubah. 
     
5.  Saya kadang mempunyai masalah dalam 
menyusun urutan   teks bahasa Inggris. 
     
6.  Ketika saya ingin menguasai materi bahasa 
Inggris seperti teks (Recount, Descriptive, 
Narrative, Report)  saya biasa mempelajari 
Generic Structure terlebih dahulu. 
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C. Test Strategies scale (Evaluating, Implementing): Students’ scores on this scale measure their use 
of test taking and test preparation strategies. 
No Pernyataan Sangat 
Tidak 
Setuju 
Tidak 
Setuju 
Ragu-
ragu 
Setuju Sangat 
Setuju 
1.  Saya tahu cara apa yang harus saya lakukan 
untuk mempermudah belajar teks Bahasa 
Inggris, seperti : menandai kosakata baru, 
memilih bentuk kata kerja dan menandai 
adverb . 
     
2.  Saya memikirkan jawaban soal Bahasa Inggris 
dengan matang sebelum memilih jawaban. 
     
3.  Kebiasaan belajarku bahasa Inggris tidak 
berbeda dengan teman-teman sekelasku 
     
4.  Saya kadang gampang putus asa ketika belajar 
Bahasa Inggris. 
     
5.  Pengalihan materi dengan cepat dari guru 
membuat pemahaman materi saya tidak 
maksimal. 
     
6.  Saya mencoba menyeimbangkan kemampuan 
saya dengan teman-teman dalam belajar 
Bahasa Inggris. 
     
D. Anxiety scale(Triggering, Formulating, Assesing) : Students’ scores on this scale measure how 
tense or anxious they are when approaching academic tasks. 
No Pernyataan Sangat 
Tidak 
Setuju 
Tidak 
Setuju 
Ragu-
ragu 
Setuju Sangat 
Setuju 
1.  Cara yang biasa saya lakukan dalam 
memahami materi Bahasa Inggris saya 
pergunakan dengan baik. 
     
2.  Ketika saya mengalami kesulitan dalam 
memahami materi, secepat mungkin saya 
mencari cara lain.  
     
3.  Kadang saya membuat kesalahan dan kurang 
menyadari  untuk belajar lagi. 
     
4.  Kesalahan yang saya buat, membuat saya 
lebih berkecil hati dalam mengerjakan soal 
yang sama dilain waktu. 
     
5.  Saya selalu berpikir, bertindak dan berharap 
setiap materi Bahasa Inggris dapat saya 
pahami tanpa keraguan.  
     
E. Attitude scale (Triggering, Formulating, Implementing) : Students’ scores on this scale measure 
their general attitudes and motivation for succeeding in school and performing the tasks related to 
school success. 
No Pernyataan Sangat 
Tidak 
Setuju 
Tidak 
Setuju 
Ragu-
ragu 
Setuju Sangat 
Setuju 
1.  Tata krama yang baik merupakan langkah 
awal untuk memahami Bahasa Inggris dari 
guru. 
     
2.  Saya terkadang malu untuk meminta guru 
mengajari materi yang belum saya pahami 
dikantor atau waktu istirahat. 
     
3.  Saya ragu dalam belajar dan saya perlu proses 
mencari cara untuk menghilangkannya. 
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4.  Saya percaya saya mampu memahami 
memahami materi seperti teks bahasa Inggris 
dengan baik. 
     
5.  Saya mencoba untuk tetap mempelajari materi 
meskipun susah dipahami. 
     
F. Motivation scale (Formulating, Implementing) : Students’ scores on this scale measure the degree 
to which they accept responsibility for  performing the specific tasks related to school success. 
No Pernyataan Sangat 
Tidak 
Setuju 
Tidak 
Setuju 
Ragu-
ragu 
Setuju Sangat 
Setuju 
1.  Ketidakpercayaan diri dan keragu-raguan 
membuatku was-was dengan materi tertentu  
yang kupelajari. 
     
2.  Saya kadang punya masalah lain selain 
ketidakpercayaan diri ketika memahami 
materi baru atau materi yang sulit. 
     
3.  Saya mempunyai cara atau metode lain untuk 
memahami materi yang sulit seperti mengikuti 
tambahan jam pelajaran atau les diluar jam 
sekolah. 
     
4.  Ketika banyak pilihan yang ditawarkan 
orangtua atau sekolah dalam jam tambahan, 
saya memikirkan dengan matang akibat jika 
saya ambil. 
     
5.  Saya dengan mudah mencari solusi dari materi 
yang menurut saya sulit dengan meminta 
bantuan kepada siapapun yang bisa. 
     
6.  Saya dapat membangkitkan semangat belajar 
dari berbagai sisi untuk menguasai materi 
Bahasa Inggris, tetapi saya bingung cara  
mana yang saya lakukan. 
     
G. Time Management (Searching, Triggering, Implementing) : Students’ scores on this scale measure 
the degree to which they create and use schedules. 
No Pernyataan Sangat 
Tidak 
Setuju 
Tidak 
Setuju 
Ragu-
ragu 
Setuju Sangat 
Setuju 
1.  Saya ragu saya dapat merubah pola belajar 
dan berpikir tentang materi Bahasa Inggris. 
     
2.  Banyak orang yang mengatakan bahwa saya 
mempelajari materi tertentu dengan lama dan 
butuh penjelasan berlebih. 
     
3.  Saya mudah sekali memahami  materi yang 
mudah hingga sulit. 
     
4.  Saya dapat dengan mudah menemukan cara 
untuk memahami materi tertentu. 
     
5.  Saya membuat urutan materi pelajaran sebaik 
mungkin.  
     
6.  Waktu saya belajar, saya sering menemukan 
cara-cara yang tidak efektif dalam menguasai 
meteri. Maka saya ingin mengevaluasi dan 
menggantinya. 
     
7.  Saya tahu bahwa cara-cara yang saya lakukan 
dalam memahami materi Bahasa Inggris dapat 
meningkatkan kemampuan dalam belajar. 
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H. Self-testing scale (Evaluating, Implementing, Assessing) : Students’ scores on this scale measure 
their awareness of the importance of self-testing and reviewing and the degree to which they use these 
methods. 
No Pernyataan Sangat 
Tidak 
Setuju 
Tidak 
Setuju 
Ragu-
ragu 
Setuju Sangat 
Setuju 
1.  Saya punya aturan main sendiri ketika belajar 
Bahasa Inggris sendiri dirumah. 
     
2.  Saya tahu saya harus memahami materi 
Bahasa Inggris dengan baik. 
     
3.  Saya  pernah  minder ketika dalam 
mempelajari dan memahami materi saya 
berbeda dari teman-teman.  
     
4.  Nilai yang bagus  merupakan tujuan saya 
mengulang-ulang meteri Bahasa Inggris selain 
mendapat tekanan dari orang tua. 
     
5.  Ketika saya mempelajari materi Bahasa 
Inggris baru, saya memperhatikan dengan 
sungguh-sungguh 
     
I. Study Aids scale (Assessing, Formulating, Evaluating) : Students’ scores on this scale measure 
their ability to use or create study aids that support and  increase meaningful learning and retention. 
No Pernyataan Sangat 
Tidak 
Setuju 
Tidak 
Setuju 
Ragu-
ragu 
Setuju Sangat 
Setuju 
1.  Saya berusaha keras dalam memahami  
Bahasa Inggris. 
     
2.  Saya mempunyai target materi yang harus 
dicapai dan nilai yang harus didapat dalam 
setiap materi Bahasa Inggris. 
     
3.  Saya pernah merasa terpaksa dalam  belajar 
Bahasa Inggris. 
     
4.  Sembari saya belajar materi bahasa Inggris, 
saya mencoba melakukannya dengan cara 
yang berbeda. 
     
5.  Ketika hasil belajar saya bagus, saya memberi 
penghargaan pada diri seperti jajan yang enak 
atau berfoya-foya. 
     
J. Concentration scale (Triggering Searching, Evaluating ): Students’ scores on this scale measure 
their abilities to concentrate and direct their attention to school and school-related tasks, including 
study activities. 
No Pernyataan Sangat 
Tidak 
Setuju 
Tidak 
Setuju 
Ragu-
ragu 
Setuju Sangat 
Setuju 
1.  Saya mencoba melakukan hal lain, seperti : 
mendengarkan musik  atau menonton sebelum 
mempelajari materi  yang harus dipelajari. 
     
2.  Lagu bahasa Inggris kadang menggangguku 
belajar. 
     
3.  Saya meminta bantuan teman dalam belajar 
Bahasa Inggris.  
     
4.  Saya mencoba menjadi  seperti  anak-anak 
pada umumnya dalam belajar dikelas. 
     
5.  Saya kadang membandingkan kemampuan 
saya dengan teman-teman tentang materi 
Bahasa Inggris. 
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6.  Saya kadang takut menjadi bahan 
pembicaraan teman dengan apa-apa yang saya 
lakukan pada saat pelajaran Bahasa Inggris 
berlangsung.  
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VALIDITY OF SELF-REGULATION STRATEGIES QUESTIONNAIRE 
resp. A B 
 
1 2 3 4 5 6 1 2 3 4 5 6 
1 1 1 1 3 2 3 1 2 1 2 1 1 
2 5 3 5 5 5 3 5 4 3 5 4 3 
3 4 2 5 1 4 1 4 4 4 4 3 2 
4 4 1 4 4 4 4 4 4 3 4 5 3 
5 5 3 1 5 4 1 5 4 5 4 5 3 
6 1 1 4 5 1 4 1 3 3 1 5 3 
7 5 3 4 5 5 2 5 4 4 5 4 3 
8 5 2 4 5 5 4 5 5 5 5 4 4 
9 4 4 5 3 3 3 4 4 5 3 4 3 
10 4 1 3 5 3 1 4 4 2 3 3 3 
11 3 5 5 4 4 3 3 4 5 4 4 3 
12 3 3 5 3 4 5 3 4 5 4 4 3 
13 3 1 1 4 5 1 3 4 3 5 1 3 
14 3 3 3 3 5 3 3 4 3 5 5 3 
15 3 5 4 3 3 2 3 2 4 3 5 3 
16 4 5 5 3 3 1 4 3 3 3 4 3 
17 3 4 4 3 4 5 3 4 3 4 3 3 
18 4 3 5 3 4 3 4 4 3 4 3 4 
19 3 4 5 3 2 2 3 5 3 2 1 3 
20 5 5 5 5 4 1 5 3 4 4 3 3 
21 3 3 3 1 3 4 3 3 1 3 2 3 
22 4 5 4 3 4 4 4 2 2 4 1 3 
23 5 3 1 5 5 1 5 4 5 5 5 4 
24 5 5 5 4 5 5 5 5 3 5 5 4 
25 3 1 1 2 3 2 3 3 3 3 1 3 
    
  
   
  
    r 
hitun
g 
0,42
8508
1 
0,54
7908
6 
0,43
0833
2 
0,1
98
6 
0,43
5130
6 
0,4
151
3 
0,42
8508
1 
0,1
51
2 
0,40
3222
6 
0,43
5130
6 
0,46
0041
5 
0,52
5082
2 
r 
tabel 
0,38
82 
0,38
82 
0,38
82 
0,3
88
2 
0,38
82 
0,3
882 
0,38
82 
0,3
88
2 
0,38
82 
0,38
82 
0,38
82 
0,38
82 
             concl
ussio
n 
VALI
D 
VALI
D 
VALI
D 
inv
alid 
VALI
D 
VAL
ID 
VALI
D 
inv
alid 
VALI
D 
VALI
D 
VALI
D 
VALI
D 
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C 
 
D 
1 2 3 4 5 6 1 2 3 4 5 
1 1 3 1 2 1 3 3 1 1 3 
4 3 4 3 5 3 3 3 4 3 3 
3 2 2 2 4 2 1 1 3 2 1 
5 1 4 1 4 3 4 4 5 1 4 
5 3 4 3 4 3 1 1 5 3 1 
1 1 1 1 1 3 4 4 1 1 4 
4 3 4 3 5 3 2 2 4 3 2 
5 2 1 2 5 4 4 4 5 2 4 
4 4 4 4 3 3 3 3 4 4 3 
4 1 5 1 3 3 1 1 4 1 1 
3 5 2 5 4 3 3 3 3 5 3 
4 3 4 3 4 3 5 5 4 3 5 
4 1 3 1 5 3 1 1 4 1 1 
5 3 4 3 5 3 3 3 5 3 3 
5 5 2 5 3 3 2 2 5 5 2 
4 5 3 5 3 3 1 1 4 5 1 
4 4 3 4 4 3 5 5 4 4 5 
4 3 2 3 4 4 3 3 4 3 3 
3 4 3 4 2 3 2 2 3 4 2 
2 5 5 5 4 3 1 1 2 5 1 
4 3 3 3 3 3 4 4 4 3 4 
5 5 3 5 4 3 4 4 5 5 4 
4 3 4 3 5 4 1 1 4 3 1 
5 5 4 5 5 4 5 5 5 5 5 
1 1 3 1 3 3 2 2 1 1 2 
  
  
        
0,429
9051 
0,547
9086 
-
0,00
609 
0,5479
0863 
0,435
1306 
0,525
0822 
0,415
1261 
0,415
1261 
0,429
905 
0,547
9086 
0,415
1261 
0,388
2 
0,388
2 
0,38
82 0,3882 
0,388
2 
0,388
2 
0,388
2 
0,388
2 
0,388
2 
0,388
2 
0,388
2 
           
VALID VALID 
inval
id VALID VALID VALID VALID VALID VALID VALID VALID 
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E F 
 1 2 3 4 5 1 2 3 4 5 6 
3 1 1 1 3 1 1 2 3 1 2 
3 4 4 4 5 3 4 4 4 4 5 
1 3 3 3 3 2 3 1 3 3 5 
4 5 5 5 5 3 5 3 5 5 5 
1 5 5 5 4 3 5 3 4 5 5 
4 5 1 5 3 3 1 2 1 5 5 
2 4 4 4 3 3 4 4 4 4 3 
4 4 5 4 5 4 5 5 5 4 3 
3 4 4 4 4 3 4 5 3 4 4 
1 3 4 3 4 3 4 1 2 3 5 
3 4 3 4 4 3 3 4 4 4 4 
5 4 4 4 4 3 4 4 4 4 4 
1 1 4 1 5 3 4 2 5 1 5 
3 5 5 5 5 3 5 3 5 5 4 
2 5 5 5 4 3 5 4 3 5 4 
1 4 4 4 4 3 4 4 5 4 3 
5 3 4 3 4 3 4 4 4 3 3 
3 3 4 3 5 4 4 5 5 3 5 
2 1 3 1 4 3 3 1 3 1 1 
1 3 2 3 4 3 2 4 4 3 3 
4 2 4 2 3 3 4 3 3 2 4 
4 1 5 1 3 3 5 3 3 1 4 
1 5 4 5 5 4 4 3 3 5 5 
5 5 5 5 5 4 5 5 5 5 5 
2 1 1 1 3 3 1 2 3 1 3 
          
  
0,4151
261 
0,4600
415 
0,4299
051 
0,4600
415 
0,4063
643 
0,5250
822 
0,4299
051 1 
0,5475
331 
0,4600
415 
0,06
703 
0,3882 0,3882 0,3882 0,3882 0,3882 0,3882 0,3882 
0,38
82 0,3882 0,3882 
0,38
82 
           
VALID VALID VALID VALID VALID VALID VALID 
VALI
D VALID VALID 
invali
d 
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G H 
1 2 3 4 5 6 1 2 3 4 5 
2 2 1 1 2 2 2 2 2 2 1 
4 4 3 4 4 4 4 4 4 2 4 
1 1 2 2 2 2 1 1 1 1 1 
3 3 3 5 5 5 3 3 3 2 1 
3 3 3 4 4 4 1 3 3 5 3 
2 2 3 4 1 1 2 2 2 1 2 
4 4 3 3 5 5 4 4 4 5 4 
5 5 4 4 5 5 5 5 5 5 1 
5 5 3 3 3 3 5 1 5 4 1 
1 1 3 4 5 5 1 1 1 4 1 
4 4 3 4 4 4 4 4 4 4 4 
4 4 3 3 4 4 1 1 4 4 4 
2 2 3 3 4 4 2 2 2 3 2 
3 3 3 4 4 4 3 3 3 5 3 
4 4 3 3 3 3 4 4 4 5 4 
4 4 3 5 5 5 1 4 4 5 4 
4 1 3 3 4 4 4 4 4 4 4 
5 5 4 5 5 5 4 4 4 5 5 
1 1 3 3 5 5 1 1 1 3 1 
4 4 3 3 4 4 1 4 4 2 4 
3 3 3 3 3 3 3 3 3 3 3 
3 3 3 3 4 4 3 3 3 4 3 
3 3 4 4 5 5 3 3 3 5 3 
5 1 4 5 5 5 5 5 5 5 1 
2 2 3 3 4 4 2 2 2 4 2 
    
    
     
1 
0,7184
172 
0,5250
822 
0,4056
771 
0,3064
306 
0,3064
306 
0,7034
558 
0,7011
139 
0,987
707 
0,51
115 
0,466
432 
0,38
82 0,3882 0,3882 0,3882 0,3882 0,3882 0,3882 0,3882 
0,388
2 
0,38
82 
0,388
2 
           VALI
D VALID VALID VALID invalid invalid VALID VALID VALID 
VALI
D VALID 
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I J 
 
total 
1 2 3 4 5 1 2 3 4 5 6 98 
2 2 2 2 2 2 2 1 2 1 3 205 
4 4 1 1 1 4 1 4 4 4 4 123 
1 1 3 1 1 1 1 1 1 3 3 197 
1 3 3 3 3 3 3 1 3 5 3 194 
3 3 3 3 3 3 3 3 3 5 3 134 
2 2 1 1 1 2 2 2 2 5 3 213 
4 4 4 4 4 4 4 4 4 4 5 241 
5 5 5 5 5 5 5 5 5 4 4 209 
5 5 1 5 5 5 1 5 5 4 4 138 
1 1 1 1 1 1 1 1 1 3 5 204 
4 4 1 1 1 4 4 4 4 4 4 209 
4 4 4 4 4 4 4 1 4 4 3 147 
2 2 2 2 2 2 2 2 5 1 5 204 
3 3 3 3 3 3 3 3 3 5 3 207 
4 4 4 4 4 4 1 4 4 5 4 189 
4 4 1 1 1 4 1 1 4 4 4 206 
1 4 4 4 4 4 4 4 4 3 3 228 
5 5 5 5 5 5 5 5 5 3 5 130 
1 1 1 1 1 1 1 1 1 1 4 194 
4 4 4 4 4 4 4 4 4 3 5 169 
3 3 3 3 3 3 3 3 3 2 3 185 
3 3 3 3 3 3 3 1 3 1 3 201 
3 3 3 3 3 3 3 3 3 5 3 260 
5 5 5 5 5 5 5 1 5 5 5 122 
2 2 2 2 2 2 2 2 2 1 4 0 
          
  
 0,863
8592 1 
0,5059
9914 
0,740
6383 
0,7406
3833 1 
0,579
4861 
0,6404
5612 
0,889
7878 
0,460
0415 
0,2496
1069 
21,7
392 
0,388
2 
0,38
82 0,3882 
0,388
2 0,3882 
0,38
82 
0,388
2 0,3882 
0,388
2 
0,388
2 0,3882 0 
            
VALID 
VAL
ID VALID VALID VALID 
VAL
ID VALID VALID VALID VALID 
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RELIABILITY FOR QUESTINNAIRE OF SELF-REGULATION STRATEGIES TRYOUT 
resp. A B C 
  1 2 3 4 5 6 1 2 3 4 5 6 1 2 3 4 5 6 
1 1 1 1 3 2 3 1 2 1 2 1 1 1 1 3 1 2 1 
2 5 3 5 5 5 3 5 4 3 5 4 3 4 3 4 3 5 3 
3 4 2 5 1 4 1 4 4 4 4 3 2 3 2 2 2 4 2 
4 4 1 4 4 4 4 4 4 3 4 5 3 5 1 4 1 4 3 
5 5 3 1 5 4 1 5 4 5 4 5 3 5 3 4 3 4 3 
6 1 1 4 5 1 4 1 3 3 1 5 3 1 1 1 1 1 3 
7 5 3 4 5 5 2 5 4 4 5 4 3 4 3 4 3 5 3 
8 5 2 4 5 5 4 5 5 5 5 4 4 5 2 1 2 5 4 
9 4 4 5 3 3 3 4 4 5 3 4 3 4 4 4 4 3 3 
10 4 1 3 5 3 1 4 4 2 3 3 3 4 1 5 1 3 3 
11 3 5 5 4 4 3 3 4 5 4 4 3 3 5 2 5 4 3 
12 3 3 5 3 4 5 3 4 5 4 4 3 4 3 4 3 4 3 
13 3 1 1 4 5 1 3 4 3 5 1 3 4 1 3 1 5 3 
14 3 3 3 3 5 3 3 4 3 5 5 3 5 3 4 3 5 3 
15 3 5 4 3 3 2 3 2 4 3 5 3 5 5 2 5 3 3 
16 4 5 5 3 3 1 4 3 3 3 4 3 4 5 3 5 3 3 
17 3 4 4 3 4 5 3 4 3 4 3 3 4 4 3 4 4 3 
18 4 3 5 3 4 3 4 4 3 4 3 4 4 3 2 3 4 4 
19 3 4 5 3 2 2 3 5 3 2 1 3 3 4 3 4 2 3 
20 5 5 5 5 4 1 5 3 4 4 3 3 2 5 5 5 4 3 
21 3 3 3 1 3 4 3 3 1 3 2 3 4 3 3 3 3 3 
22 4 5 4 3 4 4 4 2 2 4 1 3 5 5 3 5 4 3 
23 5 3 1 5 5 1 5 4 5 5 5 4 4 3 4 3 5 4 
24 5 5 5 4 5 5 5 5 3 5 5 4 5 5 4 5 5 4 
25 3 1 1 2 3 2 3 3 3 3 1 3 1 1 3 1 3 3 
jumlah 92 76 92 90 94 68 92 92 85 94 85 76 93 
7
6 80 
7
6 94 
7
6 
n 25 25 25 
n - 1 24 24 24 
p 
3,6
8 3 
3,
7 
3,
6 
3,
8 
2,
7 
3,
7 
3,
7 
3,
4 
3,
8 
3,
4 3 
3,
7 3 
3,
2 3 
3,7
6 3 
q 
-
2,6
8 -2 
-
2,
7 
-
2,
6 
-
2,
8 
-
1,
7 
-
2,
7 
-
2,
7 -2 
-
2,
8 
-
2,
4 -2 -3 -2 
-
2,
2 -2 
-
2,8 -2 
VARIANSI 
TOTAL 782493,3233 782493,3233 782493,3233 
p x q 
-
9,8
6 
-
6,
2 
-
9,
9 
-
9,
4 
-
10 
-
4,
7 
-
9,
9 
-
9,
9 -8 
-
10 
-
8,
2 
-
6,
2 
-
10 -6 -7 -6 -10 -6 
∑ pq -431,472 -381,1296 -328,5056 
KR-20 815097,2124 815097,2124 815097,2124 
KETERANGAN jika r11 > 0.7 = reliable jika r11 > 0.7 = reliable jika r11 > 0.7 = reliable 
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HASIL 
KEPUTUSAN RELIABLE RELIABLE RELIABLE 
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D E F G H I J total 
1 2 3 4 5 1 2 3 4 5 1 2 3 4 5 6 1 2 3 4 5 6 1 2 3 4 5 1 2 3 4 5 1 2 3 4 5 6 98 
3 3 1 1 3 3 1 1 1 3 1 1 2 3 1 2 2 2 1 1 2 2 2 2 2 2 1 2 2 2 2 2 2 2 1 2 1 3 205 
3 3 4 3 3 3 4 4 4 5 3 4 4 4 4 5 4 4 3 4 4 4 4 4 4 2 4 4 4 1 1 1 4 1 4 4 4 4 123 
1 1 3 2 1 1 3 3 3 3 2 3 1 3 3 5 1 1 2 2 2 2 1 1 1 1 1 1 1 3 1 1 1 1 1 1 3 3 197 
4 4 5 1 4 4 5 5 5 5 3 5 3 5 5 5 3 3 3 5 5 5 3 3 3 2 1 1 3 3 3 3 3 3 1 3 5 3 194 
1 1 5 3 1 1 5 5 5 4 3 5 3 4 5 5 3 3 3 4 4 4 1 3 3 5 3 3 3 3 3 3 3 3 3 3 5 3 134 
4 4 1 1 4 4 5 1 5 3 3 1 2 1 5 5 2 2 3 4 1 1 2 2 2 1 2 2 2 1 1 1 2 2 2 2 5 3 213 
2 2 4 3 2 2 4 4 4 3 3 4 4 4 4 3 4 4 3 3 5 5 4 4 4 5 4 4 4 4 4 4 4 4 4 4 4 5 241 
4 4 5 2 4 4 4 5 4 5 4 5 5 5 4 3 5 5 4 4 5 5 5 5 5 5 1 5 5 5 5 5 5 5 5 5 4 4 209 
3 3 4 4 3 3 4 4 4 4 3 4 5 3 4 4 5 5 3 3 3 3 5 1 5 4 1 5 5 1 5 5 5 1 5 5 4 4 138 
1 1 4 1 1 1 3 4 3 4 3 4 1 2 3 5 1 1 3 4 5 5 1 1 1 4 1 1 1 1 1 1 1 1 1 1 3 5 204 
3 3 3 5 3 3 4 3 4 4 3 3 4 4 4 4 4 4 3 4 4 4 4 4 4 4 4 4 4 1 1 1 4 4 4 4 4 4 209 
5 5 4 3 5 5 4 4 4 4 3 4 4 4 4 4 4 4 3 3 4 4 1 1 4 4 4 4 4 4 4 4 4 4 1 4 4 3 147 
1 1 4 1 1 1 1 4 1 5 3 4 2 5 1 5 2 2 3 3 4 4 2 2 2 3 2 2 2 2 2 2 2 2 2 5 1 5 204 
3 3 5 3 3 3 5 5 5 5 3 5 3 5 5 4 3 3 3 4 4 4 3 3 3 5 3 3 3 3 3 3 3 3 3 3 5 3 207 
2 2 5 5 2 2 5 5 5 4 3 5 4 3 5 4 4 4 3 3 3 3 4 4 4 5 4 4 4 4 4 4 4 1 4 4 5 4 189 
1 1 4 5 1 1 4 4 4 4 3 4 4 5 4 3 4 4 3 5 5 5 1 4 4 5 4 4 4 1 1 1 4 1 1 4 4 4 206 
5 5 4 4 5 5 3 4 3 4 3 4 4 4 3 3 4 1 3 3 4 4 4 4 4 4 4 1 4 4 4 4 4 4 4 4 3 3 228 
3 3 4 3 3 3 3 4 3 5 4 4 5 5 3 5 5 5 4 5 5 5 4 4 4 5 5 5 5 5 5 5 5 5 5 5 3 5 130 
2 2 3 4 2 2 1 3 1 4 3 3 1 3 1 1 1 1 3 3 5 5 1 1 1 3 1 1 1 1 1 1 1 1 1 1 1 4 194 
1 1 2 5 1 1 3 2 3 4 3 2 4 4 3 3 4 4 3 3 4 4 1 4 4 2 4 4 4 4 4 4 4 4 4 4 3 5 169 
4 4 4 3 4 4 2 4 2 3 3 4 3 3 2 4 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 2 3 185 
4 4 5 5 4 4 1 5 1 3 3 5 3 3 1 4 3 3 3 3 4 4 3 3 3 4 3 3 3 3 3 3 3 3 1 3 1 3 201 
1 1 4 3 1 1 5 4 5 5 4 4 3 3 5 5 3 3 4 4 5 5 3 3 3 5 3 3 3 3 3 3 3 3 3 3 5 3 260 
5 5 5 5 5 5 5 5 5 5 4 5 5 5 5 5 5 1 4 5 5 5 5 5 5 5 1 5 5 5 5 5 5 5 1 5 5 5 122 
2 2 1 1 2 2 1 1 1 3 3 1 2 3 1 3 2 2 3 3 4 4 2 2 2 4 2 2 2 2 2 2 2 2 2 2 1 4 4607 
68 68 93 76 68 68 85 93 85 101 76 93 81 93 85 99 81 74 76 88 99 99 69 73 80 92 66 76 81 69 71 71 81 68 66 84 85 95 
 
25 25 25 25 25 25 
 
24 24 24 24 24 24 
 
2,7 2,7 3,72 3 2,72 2,72 3,4 3,7 3,4 4,04 3,04 3,72 3,24 3,72 3,4 3,96 3,24 2,96 3,04 3,52 3,96 3,96 2,76 2,92 3,2 3,68 2,64 3,04 3,24 2,76 2,84 2,84 3,24 2,72 2,6 3,4 3,4 3,8 
 
-2 
-
1,7 -2,7 -2 
-
1,72 -1,7 -2,4 
-
2,7 -2,4 -3 
-
2,04 
-
2,72 
-
2,24 -2,7 
-
2,4 -3 
-
2,24 
-
1,96 
-
2,04 
-
2,52 
-
2,96 -3 -1,8 -1,92 -2,2 
-
2,68 
-
1,64 -2,04 -2,24 -1,76 
-
1,84 
-
1,84 -2,2 
-
1,72 
-
1,6 
-
2,4 -2,4 
-
2,8 
 
782493,3233 782493,3233 782493,3233 782493,3233 782493,3233 782493,3233 
 
-5 
-
4,7 -10 
-
6,2 
-
4,68 -4,7 
-
8,16 
-
10 
-
8,16 -12 -6,2 
-
10,1 
-
7,26 -10 
-
8,2 -12 
-
7,26 -5,8 -6,2 
-
8,87 
-
11,7 -12 -4,9 -5,606 
-
7,04 
-
9,86 
-
4,33 
-
6,202 
-
7,258 
-
4,858 
-
5,23 
-
5,23 -7,3 
-
4,68 
-
4,3 
-
7,9 
-
8,16 
-
11 
 
-282,3648 -247,3312 -192,2912 -141,9744 -92,9952 -53,4464 
 
815097,2124 815097,2124 815097,2124 815097,2124 815097,2124 815097,2124 
 
jika r11 > 0.7 = reliable jika r11 > 0.7 = reliable jika r11 > 0.7 = reliable jika r11 > 0.7 = reliable jika r11 > 0.7 = reliable jika r11 > 0.7 = reliable 
 
RELIABLE RELIABLE RELIABLE RELIABLE RELIABLE RELIABLE 
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Blue Prints Questionnaire of Self-Regulation Strategies 
(Main Data) 
The Definition Indicator The Number 
of 
Questionnaire 
Total 
Item 
+ - 
Zimmerman 
(2008) argues 
that self-
regulated 
learners are the 
ones that are 
metacognitively, 
motivationally, 
and behaviorally 
active 
participants in 
their process of 
learning. 
a. Selecting main 
ideas scale 
2, 4, 5 1, 3 5 
b. Information 
processing scale 
1, 2, 5 3, 4 5 
c. Test strategies 
scale 
1, 2, 5 3, 4 5 
d. Anxiety scale 1, 2, 5 3, 4 5 
e. Attitude scale 1, 4, 5 2, 3 5 
f. Motivation scale 3, 4, 5 1, 2 5 
g. Time 
management 
3, 4, 5 1, 2 5 
h. Self-testing scale 1, 2, 5 3, 4 5 
i. Study aids scale 1, 2, 4 3, 5 5 
j. Concentration 
scale 
1, 3, 4 2, 5 5 
Total  50 
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Questionnaire of Self-Regulation Strategies 
Name  : 
Class/no : 
Date  : 
 
Pilihlah jawaban yang  sesuai dengan kondisi anda dengan cara memberi tanda centang pada 
satu pilhan jawaban (√) !  
A. Selecting Main Ideas scale (Receiving and Searching): Students’ scores on this scale measure their 
skills at selecting important information.  
No Pernyataan Sangat 
Tidak 
Setuju 
Tidak 
Setuju 
Ragu-
ragu 
Setuju Sangat 
Setuju 
1 Saya jarang  menjaga kemampuan dan 
perkembangan kemampuan berbahasa Inggris 
sebaik mungkin. 
     
2 Saya selalu berhati-hati dan tidak berlebihan dalam 
berbahasa Inggris, seperti : menyusun kalimat, 
memilih predikat dan memilih kosakata dalam 
membentuk sebuah paragraf agar bagus dan benar. 
     
3 Saya sering merasa ragu-ragu dalam memilih 
jawaban soal Bahasa Inggris karena kurang belajar. 
     
4 Ketika saya mulai mencoba memilih jawaban, saya 
merasa mempunyai jawaban yang benar. 
     
 Semakin sering mendapatkan tantangan dalam 
belajar Bahasa Inggris, semakin saya mempercepat 
mencari solusi agar paham. 
     
B. Information Processing scale (Searching, Planning) : Students’ scores on this scale measure how 
well they can create imaginary and verbal elaborations and organizations to foster understanding and 
recall. 
No Pernyataan Sangat 
Tidak 
Setuju 
Tidak 
Setuju 
Ragu-
ragu 
Setuju Sangat 
Setuju 
1 Saya yakin bahwa saya mampu menguasai 
materi bahasa Inggris, seperti : grammar, 
writing dan speaking dengan baik. 
     
2 Saya mempunyai cara sendiri dalam 
memahami materi Bahasa Inggris yang bisa 
saya lakukan, seperti : membaca teks bahasa 
Inggris juga menghafal dan memahami bentuk 
kata kerja 
     
3 Cara belajar bahasa Inggrisku dirumah 
monoton dan tidak berubah. 
     
4 Saya kadang mempunyai masalah dalam 
menyusun urutan   teks bahasa Inggris. 
     
5 Ketika saya ingin menguasai materi bahasa 
Inggris seperti teks (Recount, Descriptive, 
Narrative, Report)  saya biasa mempelajari 
Generic Structure terlebih dahulu. 
     
C. Test Strategies scale (Evaluating, Implementing): Students’ scores on this scale measure their use 
of test taking and test preparation strategies. 
No Pernyataan Sangat 
Tidak 
Setuju 
Tidak 
Setuju 
Ragu-
ragu 
Setuju Sangat 
Setuju 
1 Saya tahu cara apa yang harus saya lakukan 
untuk mempermudah belajar teks Bahasa 
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Inggris, seperti : menandai kosakata baru, 
memilih bentuk kata kerja dan mendandai 
adverb . 
2 Saya memikirkan jawaban soal Bahasa Inggris 
dengan matang sebelum memilih jawaban. 
     
3 Saya kadang gampang putus asa ketika belajar 
Bahasa Inggris. 
     
4 Pengalihan materi dengan cepat dari guru 
membuat pemahaman materi saya tidak 
maksimal. 
     
5 Saya mencoba menyeimbangkan kemampuan 
saya dengan teman-teman dalam belajar 
Bahasa Inggris. 
     
D. Anxiety scale(Triggering, Formulating, Assesing) : Students’ scores on this scale measure how 
tense or anxious they are when approaching academic tasks. 
No Pernyataan Sangat 
Tidak 
Setuju 
Tidak 
Setuju 
Ragu-
ragu 
Setuju Sangat 
Setuju 
1 Cara yang biasa saya lakukan dalam 
memahami materi Bahasa Inggris saya 
pergunakan dengan baik. 
     
2 Ketika saya mengalami kesulitan dalam 
memahami materi, secepat mungkin saya 
mencari cara lain.  
     
3 Kadang saya membuat kesalahan dan kurang 
menyadari  untuk belajar lagi. 
     
4 Kesalahan yang saya buat, membuat saya 
lebih berkecil hati dalam mengerjakan soal 
yang sama dilain waktu. 
     
5 Saya selalu berpikir, bertindak dan berharap 
setiap materi Bahasa Inggris dapat saya 
pahami tanpa keraguan.  
     
E. Attitude scale (Triggering, Formulating, Implementing) : Students’ scores on this scale measure 
their general attitudes and motivation for succeeding in school and performing the tasks related to 
school success. 
No Pernyataan Sangat 
Tidak 
Setuju 
Tidak 
Setuju 
Ragu-
ragu 
Setuju Sangat 
Setuju 
6.  Tata krama yang baik merupakan langkah 
awal untuk memahami Bahasa Inggris dari 
guru. 
     
7.  Saya terkadang malu untuk meminta guru 
mengajari materi yang belum saya pahami 
dikantor atau waktu istirahat. 
     
8.  Saya ragu dalam belajar dan saya perlu proses 
mencari cara untuk menghilangkannya. 
     
9.  Saya percaya saya mampu memahami 
memahami materi seperti teks bahasa Inggris 
dengan baik. 
     
10.  Saya mencoba untuk tetap mempelajari materi 
meskipun susah dipahami. 
     
F. Motivation scale (Formulating, Implementing) : Students’ scores on this scale measure the degree 
to which they accept responsibility for  performing the specific tasks related to school success. 
No Pernyataan Sangat 
Tidak 
Tidak 
Setuju 
Ragu-
ragu 
Setuju Sangat 
Setuju 
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Setuju 
1 Ketidakpercayaan diri dan keragu-raguan 
membuatku was-was dengan materi tertentu  
yang kupelajari. 
     
2 Saya kadang punya masalah lain selain 
ketidakpercayaan diri ketika memahami 
materi baru atau materi yang sulit. 
     
3 Saya mempunyai cara atau metode lain untuk 
memahami materi yang sulit seperti mengikuti 
tambahan jam pelajaran atau les diluar jam 
sekolah. 
     
4 Ketika banyak pilihan yang ditawarkan 
orangtua atau sekolah dalam jam tambahan, 
saya memikirkan dengan matang akibat jika 
saya ambil. 
     
5 Saya dengan mudah mencari solusi dari materi 
yang menurut saya sulit dengan meminta 
bantuan kepada siapapun yang bisa. 
     
G. Time Management (Searching, Triggering, Implementing) : Students’ scores on this scale 
measure the degree to which they create and use schedules. 
No Pernyataan Sangat 
Tidak 
Setuju 
Tidak 
Setuju 
Ragu-
ragu 
Setuju Sangat 
Setuju 
1 Saya ragu saya dapat merubah pola belajar 
dan berpikir tentang materi Bahasa Inggris. 
     
2 Banyak orang yang mengatakan bahwa saya 
mempelajari materi tertentu dengan lama dan 
butuh penjelasan berlebih. 
     
3 Saya mudah sekali memahami  materi yang 
mudah hingga sulit. 
     
4 Saya dapat dengan mudah menemukan cara 
untuk memahami materi tertentu. 
     
5 Saya tahu bahwa cara-cara yang saya lakukan 
dalam memahami materi Bahasa Inggris dapat 
meningkatkan kemampuan dalam belajar. 
     
H. Self-testing scale (Evaluating, Implementing, Assessing) : Students’ scores on this scale measure 
their awareness of the importance of self-testing and reviewing and the degree to which they use 
these methods. 
No Pernyataan Sangat 
Tidak 
Setuju 
Tidak 
Setuju 
Ragu-
ragu 
Setuju Sangat 
Setuju 
6.  Saya punya aturan main sendiri ketika belajar 
Bahasa Inggris sendiri dirumah. 
     
7.  Saya tahu saya harus memahami materi 
Bahasa Inggris dengan baik. 
     
8.  Saya  pernah  minder ketika dalam 
mempelajari dan memahami materi saya 
berbeda dari teman-teman.  
     
9.  Nilai yang bagus  merupakan tujuan saya 
mengulang-ulang meteri Bahasa Inggris selain 
mendapat tekanan dari orang tua. 
     
10.  Ketika saya mempelajari materi Bahasa 
Inggris baru, saya memperhatikan dengan 
sungguh-sungguh 
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I. Study Aids scale (Assessing, Formulating, Evaluating) : Students’ scores on this scale measure 
their ability to use or create study aids that support and  increase meaningful learning and retention. 
No Pernyataan Sangat 
Tidak 
Setuju 
Tidak 
Setuju 
Ragu-
ragu 
Setuju Sangat 
Setuju 
6.  Saya berusaha keras dalam memahami  
Bahasa Inggris. 
     
7.  Saya mempunyai target materi yang harus 
dicapai dan nilai yang harus didapat dalam 
setiap materi Bahasa Inggris. 
     
8.  Saya pernah merasa terpaksa dalam  belajar 
Bahasa Inggris. 
     
9.  Sembari saya belajar materi bahasa Inggris, 
saya mencoba melakukannya dengan cara 
yang berbeda. 
     
10.  Ketika hasil belajar saya bagus, saya memberi 
penghargaan pada diri seperti jajan yang enak 
atau berfoya-foya. 
     
J. Concentration scale (Triggering Searching, Evaluating ): Students’ scores on this scale measure 
their abilities to concentrate and direct their attention to school and school-related tasks, including 
study activities. 
No Pernyataan Sangat 
Tidak 
Setuju 
Tidak 
Setuju 
Ragu-
ragu 
Setuju Sangat 
Setuju 
7.  Saya mencoba melakukan hal lain, seperti : 
mendengarkan musik  atau menonton sebelum 
mempelajari materi  yang harus dipelajari. 
     
8.  Lagu bahasa Inggris kadang menggangguku 
belajar. 
     
9.  Saya meminta bantuan teman dalam belajar 
Bahasa Inggris.  
     
10.  Saya mencoba menjadi  seperti  anak-anak 
pada umumnya dalam belajar dikelas. 
     
11.  Saya kadang membandingkan kemampuan 
saya dengan teman-teman tentang materi 
Bahasa Inggris. 
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Blue Print for Simple Past Tense Test 
(Tryout) 
The Definition Indicator The Number of 
Question 
Total 
Item 
Simple Past Tense is a 
tense in which used to 
express a complete 
list action in the past 
time. (Anggraini, 
2014) 
 
a. Positive 
Sentences 
A1, A2, A3, A4, 
A5, A15, A20 
7 
b. Negative 
Sentences 
A6, A7, A14, 
A25 
4 
c. Interrogative 
Sentences 
A8, A9, A10, 
A11, A12, A13 
6 
d. Pronoun A16, A17, A18 3 
e. Noun A22, A23, A24 3 
f. Regular Verb B8, B11, B13 3 
g. Irregular 
Verb 
B1, B2, B3, B4, 
B5, B6, B7, B9, 
B10, B12, B14,  
B15 
11 
h. Adverb  A19, A21 2 
Total  40 
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Test for Simple Past Tense 
Name  : 
Class/No  : 
Date  : 
 
A. Choose the right answer by crossing a, b, c 
or d ! 
1. They _______mistakes because they 
didn’t follow the guidelines. 
a. Made 
b. Make   
c. Were making 
d. makes 
2. The businessman ______the sales 
contract two days ago. 
a. Backs out of 
b. Backed out of 
c. Book out of 
d. Books out of 
3. He was sleeping when you _____ him 
last night. 
a. Calls 
b. Called 
c. Was calling 
d. Were calling 
4. My junior high school _______some 
competitions for the class meeting ago. 
a. Has 
b. Have 
c. Had 
d. Haves  
5. I……this scissors to cut the grass 
yesterday 
a. cuted 
b. cuting 
c. cut 
d.be cutted 
6. The broken green car on the highway 
______ to see by the police. 
a. Didn’t allow 
b. Did 
c. Wasn’t allow 
d. Allowed 
7. Jack’s mother _________breakfast at 7 
a.m this morning. 
a. Didn’t cook 
b. Didn’t cooked 
c. Didn’t cooks 
d. Wasn’t cook 
8. When did you do your homework ? 
a. I have done my homework at 6 p.m. 
b. I did my homework at 6 p.m. 
c. I do my homework at 6 p.m. 
d. I am doing my homework at 6 p.m. 
9. When _____ you _____ a shower last 
morning ? 
a. Did, took 
b. Did, taken 
c. Did, take 
d. Did, takes 
10. ………he read novel last night? 
a. do 
b. did 
c. done 
d. are 
11. Did you have a bicycle when you were 
young ? 
a. Yes, I am 
b. Yes, I do 
c. No, I don’t 
d. No, I didn’t 
 
12.  A = What did you do _______? 
B = I studied. 
a. now 
b. Today  
c. Tomorrow  
d. last night 
 
13. Did you follow the instruction and _____ 
an experiment ? 
a. Tried  
b. Tries 
c. Had tried 
d. Try  
14. My teacher and I ______ in Japan last 
summer, but we were in Bangkok. 
a. Wasn’t 
b. Aren’t 
c. Weren’t 
d. Were  
15. Mr. Sam _____ this car after he had 
returned from Canada. 
a. Buy 
b. Buys 
c. Is buying 
d. Bought  
16. ....... weren't in Rio last summer. 
a. They  
b. She  
c. The family 
d. Sarah  
17. Hi,  Adam! __________ were here about 
three years ago. 
a. Your father and I 
b. Your father 
c. I  
d. The baby  
18. _________ picked up the boy from 
school last morning. 
a. Did 
b. Were 
c. She 
d. Their  
19. Wanda  wrote her job on the blackboard 
__________ 
a. 2 hours ago. 
b. 2 hours later. 
c. 2 hours. 
d. now 
20. I……a cake to your house last night 
a. bring 
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b. brought 
c. brings 
d. bringing 
 
21. Julio was an active student ......last 
year 
a. Last year  
b. 2 months later 
c. Tomorrow 
d. Next competition 
22. ________ played in the school yard 
yesterday. 
a. The girls were 
b. The girls have 
c. The girls  
d. The girls will 
23. The big car at 8 this morning  my brother   
     1                    2                          3  
to the campuss drove   
         4                 5 
The correct sentence is _____ 
a. 1- 5 - 3 - 2 - 4  
b. 1 - 2 - 4 - 5 - 3 
c. 3 - 1 - 2 - 4 - 5  
d. 3 - 5 - 1 - 4 - 2  
24. Traveling Abroad  
1) My father took this trip because he 
needed a data for his research about 
the legendary bird “Garuda”, which 
turned out to be a legend too in 
Thailand. 
2) At that moment, I was still in Junior 
High School day off. 
3) My first overseas trip was when I 
went to Thailand. 
4) We spent only a day in Thailand but 
I already experienced a lot of new 
things.  
To make it a paragraph, we can 
arrange the sentences to _____ 
a. 3 – 1 – 2 – 4  
b. 3 – 2 – 1 – 4  
c. 1 – 2 – 3 – 4  
d. 1 – 3 – 2 – 4  
25. The negative sentence from “ The 
electricity was broken from the previous 
day” is ______ 
a. The electricity did not break from 
the previous day. 
b. The electricity were not broken from 
the previous day. 
c. The electricity will not broken from 
the previous day. 
d. The electricity was not broken from 
the previous day. 
 
B. Complete the following paragraph ! 
Yesterday (be) ____1 a terrible day. Everything (go) _______2wrong. First,  I (oversleep) 
_______3. My alarm clock (ring, not) ____________4. I (wake) _________ 5up when I 
(hear)_________6 some noise outside my window. It was 9.15. I (get)_______7 dressed quickly. I (run) 
________8to class, but I (be)_________ late. The teacher (be)______________ upset. After my classes 
in the morning, I (go)__________ 9to the cafeteria for lunch. I (have) ___________10an embarrassing 
accident at the cafeteria. I accidentally (drop)_________ 11my tray of food. Some of the dishes 
(break)___________12. When I (drop) ____________ the tray, everyone in the cafeteria 
(look)___________13 at me. I (go) ____________ back to the cafeteria line and (get)_________ a 
second tray of food. I (pay)___________ 14for my lunch again. After that I (sit)_________15 down at 
the table in the corner. 
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The Answer key of Simple Past Tense Test 
(Tryout) 
Part A 
1.A  6.A  11.D  16.A  21.A 
2.B  7.A  12.D  17.A  22.C 
3.B  8.B  13.D  18.C  23.C 
4.C  9.A  14.C  19.A  24.B 
5.C  10.B  15.D  20.B  25.A 
 
PART B 
1.was   6.heard  11.dropped   
2.went             7.got                12.broke  
3.overslept            8.ran              13.looked 
 4.didn’t ring            9.went               14.paid  
  5.woke            10.had              15.sat   
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VALIDITY TEST FOR SIMPLE PAST TENSE TEST 
resp. 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 
1 1 1 1 1 1 1 1 1 0 1 1 0 1 1 0 1 
2 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
3 1 1 1 1 1 1 0 1 1 1 0 1 0 0 1 1 
4 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
5 1 1 1 1 1 1 0 1 1 1 0 1 0 0 1 1 
6 1 1 1 1 1 1 0 1 1 1 0 1 0 0 1 1 
7 1 1 1 1 1 1 0 1 1 1 0 1 0 0 1 1 
8 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
9 1 1 1 1 0 1 0 1 1 0 0 1 0 0 1 0 
10 1 1 1 1 1 1 1 1 0 1 1 1 1 1 0 1 
11 1 1 1 1 1 1 0 1 0 1 0 0 0 0 0 1 
12 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
13 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
14 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
15 1 1 1 1 1 1 0 1 1 1 0 1 0 0 1 1 
16 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
17 1 1 1 1 1 1 0 1 1 1 0 1 0 0 1 1 
18 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
19 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
20 1 1 1 1 1 1 0 1 1 1 0 1 0 0 1 1 
21 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
22 0 0 0 0 1 0 0 0 1 1 0 1 0 0 1 1 
23 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
24 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
25 0 0 1 1 1 1 0 0 0 1 0 0 0 0 0 1 
                                  
r 
hitung 
0,7
31 
0,7
31 
0,5
38 
0,5
4 
0,2
5 
0,5
38 
0,6
8 
0,7
3 
0,5
06 
0,2
52 
0,6
8 
0,5
5 
0,6
8 
0,6
8 
0,5
1 
0,2
52 
r table 
0,3
88 
0,3
88 
0,3
88 
0,3
9 
0,3
9 
0,3
88 
0,3
9 
0,3
9 
0,3
88 
0,3
88 
0,3
9 
0,3
9 
0,3
9 
0,3
9 
0,3
9 
0,3
88 
                                  
conclu
ssion 
VA
LID 
VA
LID 
VA
LID 
VA
LID 
inv
alid 
VA
LID 
VA
LID 
VA
LID 
VA
LID 
inv
alid 
VA
LID 
VA
LID 
VA
LID 
VA
LID 
VA
LID 
inv
alid 
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17 18 19 20 21 22 23 24 25 26 27 28 29 30 31 
1 0 0 1 1 1 1 1 1 0 1 0 1 1 1 
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 
1 1 1 1 1 1 1 0 1 1 1 1 1 1 0 
1 1 1 1 1 1 1 0 1 1 1 1 1 0 0 
1 1 1 1 1 1 1 0 1 1 1 1 1 0 0 
0 1 1 1 1 1 1 0 1 1 1 1 1 0 0 
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
1 1 1 0 0 1 1 0 1 1 1 0 1 0 0 
1 0 1 1 1 1 0 1 1 0 0 1 1 1 1 
1 0 0 1 1 1 0 0 1 0 1 1 0 0 0 
1 1 1 1 1 1 1 0 1 1 1 1 1 1 0 
0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
1 1 1 1 1 1 1 0 1 1 1 1 1 1 0 
1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 
0 1 1 1 1 1 1 0 1 1 1 1 1 1 0 
1 1 1 1 1 1 1 1 1 1 1 1 0 0 1 
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
0 1 1 1 1 0 0 0 0 1 0 0 0 0 0 
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
0 0 0 1 1 0 0 0 1 0 1 1 1 0 0 
                              
0,4
3 
0,5
06 
0,5
52 
0,25
2 0,25 
0,7
3 
0,7
43 
0,5
8 
0,5
4 
0,5
06 
0,4
1 
0,5
3 
0,5
3 
0,6
8 
0,5
83 
0,3
9 
0,3
88 
0,3
88 
0,38
8 0,39 
0,3
9 
0,3
88 
0,3
9 
0,3
9 
0,3
88 
0,3
9 
0,3
9 
0,3
9 
0,3
9 
0,3
88 
                              
VAL
ID 
VAL
ID 
VAL
ID 
inva
lid 
inva
lid 
VAL
ID 
VAL
ID 
VAL
ID 
VAL
ID 
VAL
ID 
VAL
ID 
VAL
ID 
VAL
ID 
VAL
ID 
VAL
ID 
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32 33 34 35 36 37 38 39 40 total 
0 1 1 0 1 0 1 1 1 26 
1 1 1 1 1 1 1 1 1 35 
1 1 1 1 1 1 1 1 1 30 
1 1 0 1 1 1 1 1 1 32 
1 1 0 1 1 1 1 1 1 27 
1 1 0 1 1 1 1 1 1 27 
1 1 0 1 1 1 1 1 1 26 
1 1 1 1 1 1 1 1 1 35 
1 1 0 1 1 1 1 1 1 21 
1 0 1 1 0 0 0 1 1 28 
1 1 0 0 1 0 1 1 1 18 
1 1 0 1 1 1 1 1 1 32 
1 1 1 1 1 1 1 1 1 34 
1 1 0 1 1 1 1 1 1 32 
1 1 1 1 1 1 1 1 1 30 
1 1 0 1 1 1 1 1 1 31 
1 1 1 1 1 1 1 1 1 29 
1 1 1 1 1 1 1 1 1 35 
1 1 1 1 1 1 1 1 1 35 
1 1 1 1 1 1 1 1 1 30 
1 1 1 1 1 1 1 1 1 35 
0 0 0 1 0 1 0 0 0 12 
1 1 1 1 1 1 1 1 1 35 
1 1 1 1 1 1 1 1 1 35 
1 1 0 0 1 0 1 1 1 14 
                    
0,46 0,41 0,583 0,55 0,41 0,51 0,41 0,54 0,54 1 
0,39 0,388 0,388 0,39 0,39 0,39 0,39 0,39 0,39 0,388 
                    
VALID VALID VALID VALID VALID VALID VALID VALID VALID VALID 
 
  
126 
 
 
 
Blue Print for Simple Past Tense Test 
(Main Data) 
The Definition Indicator The Number of 
Question 
Total 
Item 
Simple Past Tense is a 
tense in which used to 
express a complete 
list action in the past 
time. (Anggraini, 
2014) 
 
a. Positive 
Sentences 
A1, A2, A3, A4, 
A15 
5 
b. Negative 
Sentences 
A6, A7, A14, 
A25 
4 
c. Interrogative 
Sentences 
A8, A9, A11, 
A12, A13 
5 
d. Pronoun A17, A18 2 
e. Noun A22, A23, A24 3 
f. Regular Verb B8, B11, B13 3 
g. Irregular 
Verb 
B1, B2, B3, B4, 
B5, B6, B7, B9, 
B10,  B12, B14, 
B15 
11 
h. Adverb  A19 1 
Total  35 
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Test for Simple Past Tense 
Name  : 
Class/No : 
Time  : 
 
C. Choose the right answer by crossing a, b, 
c or d ! 
1. They _______mistakes because they 
didn’t follow the guidelines. 
e. Made 
f. Make   
g. Were making 
h. makes 
2. The businessman ______the sales 
contract two days ago. 
e. Backs out of 
f. Backed out of 
g. Book out of 
h. Books out of 
3. He was sleeping when you _____ him 
last night. 
e. Calls 
f. Called 
g. Was calling 
h. Were calling 
4. My junior high school _______some 
competitions for the class meeting 
ago. 
e. Has 
f. Have 
g. Had 
h. Haves  
5. The broken green car on the highway 
______ to see by the police. 
e. Didn’t allow 
f. Did 
g. Wasn’t allow 
h. Allowed 
6. Jack’s mother _________breakfast at 
7 a.m this morning. 
e. Didn’t cook 
f. Didn’t cooked 
g. Didn’t cooks 
h. Wasn’t cook 
7. When did you do your homework ? 
e. I have done my homework at 6 
p.m. 
f. I did my homework at 6 p.m. 
g. I do my homework at 6 p.m. 
h. I am doing my homework at 6 
p.m. 
8. When _____ you _____ a shower last 
morning ? 
e. Did, took 
f. Did, taken 
g. Did, take 
h. Did, takes 
9. Did you have a bicycle when you 
were young ? 
e. Yes, I am 
f. Yes, I do 
g. No, I don’t 
h. No, I didn’t 
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10.  A = What did you do _______? 
B = I studied. 
e. now 
f. Today  
g. Tomorrow  
h. last night 
 
11. Did you follow the instruction and 
_____ an experiment ? 
e. Tried  
f. Tries 
g. Had tried 
h. Try  
12. My teacher and I ______ in Japan last 
summer, but we were in Bangkok. 
e. Wasn’t 
f. Aren’t 
g. Weren’t 
h. Were  
13. Mr. Sam _____ this car after he had 
returned from Canada. 
e. Buy 
f. Buys 
g. Is buying 
h. Bought  
14. Hi,  Adam! __________ were here 
about three years ago. 
e. Your father and I 
f. Your father 
g. I  
h. The baby  
15. _________ picked up the boy from 
school last morning. 
e. Did 
f. Were 
g. She 
h. Their  
16. Wanda  wrote her job on the 
blackboard __________ 
e. 2 hours ago. 
f. 2 hours later. 
g. 2 hours. 
h. now 
17. ________ played in the school yard 
yesterday. 
e. The girls were 
f. The girls have 
g. The girls  
h. The girls will 
18. The big car at 8 this morning  my 
brother   
     1                    2                          3  
to the campuss drove   
         4                 5 
The correct sentence is _____ 
e. 1- 5 - 3 - 2 - 4  
f. 1 - 2 - 4 - 5 - 3 
g. 3 - 1 - 2 - 4 - 5  
h. 3 - 5 - 1 - 4 - 2  
19. Traveling Abroad  
5) My father took this trip because 
he needed a data for his research 
about the legendary bird 
“Garuda”, which turned out to be 
a legend too in Thailand. 
6) At that moment, I was still in 
Junior High School day off. 
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7) My first overseas trip was when I 
went to Thailand. 
8) We spent only a day in Thailand 
but I already experienced a lot of 
new things.  
To make it a paragraph, we can 
arrange the sentences to _____ 
e. 3 – 1 – 2 – 4  
f. 3 – 2 – 1 – 4  
g. 1 – 2 – 3 – 4  
h. 1 – 3 – 2 – 4  
 
 
20. The negative sentence from “ The 
electricity was broken from the 
previous day” is ______ 
e. The electricity did not break 
from the previous day. 
f. The electricity were not broken 
from the previous day. 
g. The electricity will not broken 
from the previous day. 
h. The electricity was not broken 
from the previous day. 
 
21. Complete the following paragraph ! 
Yesterday (be) ____1 a terrible day. Everything (go) _______2wrong. First,  I (oversleep) _______3. My 
alarm clock (ring, not) ____________4. I (wake) _________ 5up when I (hear)_________6 some noise outside my 
window. It was 9.15. I (get)_______7 dressed quickly. I (run) ________8to class, but I (be)_________ late. The teacher 
(be)______________ upset. After my classes in the morning, I (go)__________ 9to the cafeteria for lunch. I (have) 
___________10an embarrassing accident at the cafeteria. I accidentally (drop)_________ 11my tray of food. Some of 
the dishes (break)___________12. When I (drop) ____________ the tray, everyone in the cafeteria 
(look)___________13 at me. I (go) ____________ back to the cafeteria line and (get)_________ a second tray of food. I 
(pay)___________ 14for my lunch again. After that I (sit)_________15 down at the table in the corner. 
 
  
130 
 
 
 
 
The Answer key of Simple Past Tense Test 
(Main Data) 
 
 
  
PART A 
1.A  6.B  11.D  16.A 
2.B  7.B  12.D  17.C 
3.B  8.C  13.D  18.C 
4.C  9.D  14.A  19.B 
5.A  10.D  15.C  20.A 
PART B 
1.was   6.heard  11.dropped   
2.went             7.got                12.broke  
3.overslept            8.ran              13.looked 
 4.didn’t ring            9.went               14.paid  
  5.woke            10.had              15.sat   
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RELIABILITY FOR SIMPLE PAST TENSE TEST (TRYOUT) 
 
resp. 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 
1 1 1 1 1 1 1 1 1 0 1 1 0 1 1 0 1 
2 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
3 1 1 1 1 1 1 0 1 1 1 0 1 0 0 1 1 
4 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
5 1 1 1 1 1 1 0 1 1 1 0 1 0 0 1 1 
6 1 1 1 1 1 1 0 1 1 1 0 1 0 0 1 1 
7 1 1 1 1 1 1 0 1 1 1 0 1 0 0 1 1 
8 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
9 1 1 1 1 0 1 0 1 1 0 0 1 0 0 1 0 
10 1 1 1 1 1 1 1 1 0 1 1 1 1 1 0 1 
11 1 1 1 1 1 1 0 1 0 1 0 0 0 0 0 1 
12 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
13 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
14 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
15 1 1 1 1 1 1 0 1 1 1 0 1 0 0 1 1 
16 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
17 1 1 1 1 1 1 0 1 1 1 0 1 0 0 1 1 
18 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
19 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
20 1 1 1 1 1 1 0 1 1 1 0 1 0 0 1 1 
21 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
22 0 0 0 0 1 0 0 0 1 1 0 1 0 0 1 1 
23 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
24 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
25 0 0 1 1 1 1 0 0 0 1 0 0 0 0 0 1 
total 23 23 24 24 24 24 14 23 21 24 14 22 14 14 21 24 
n 25 
n-1 24 
p 0,92 0,92 0,96 0,96 0,96 0,96 0,56 0,92 0,84 0,96 0,56 0,88 0,56 0,56 0,84 0,96 
q 0,08 0,08 0,04 0,04 0,04 0,04 0,44 0,08 0,16 0,04 0,44 0,12 0,44 0,44 0,16 0,04 
vari.tot 43,20666667   
p x q 0,07 0,07 0,04 0,038 0,04 0,038 0,2464 0,0736 0,134 0,038 0,246 0,106 0,246 0,25 0,134 0,038 
∑pq 4,5504 
KR-20 43,10134959 
ket if r11>0.7 = reliable 
kep RELIABLE 
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17 18 19 20 21 22 23 24 25 26 27 28 29 30 31 32 33 
1 0 0 1 1 1 1 1 1 0 1 0 1 1 1 0 1 
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 
1 1 1 1 1 1 1 0 1 1 1 1 1 1 0 1 1 
1 1 1 1 1 1 1 0 1 1 1 1 1 0 0 1 1 
1 1 1 1 1 1 1 0 1 1 1 1 1 0 0 1 1 
0 1 1 1 1 1 1 0 1 1 1 1 1 0 0 1 1 
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
1 1 1 0 0 1 1 0 1 1 1 0 1 0 0 1 1 
1 0 1 1 1 1 0 1 1 0 0 1 1 1 1 1 0 
1 0 0 1 1 1 0 0 1 0 1 1 0 0 0 1 1 
1 1 1 1 1 1 1 0 1 1 1 1 1 1 0 1 1 
0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
1 1 1 1 1 1 1 0 1 1 1 1 1 1 0 1 1 
1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 
0 1 1 1 1 1 1 0 1 1 1 1 1 1 0 1 1 
1 1 1 1 1 1 1 1 1 1 1 1 0 0 1 1 1 
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
0 1 1 1 1 0 0 0 0 1 0 0 0 0 0 0 0 
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
0 0 0 1 1 0 0 0 1 0 1 1 1 0 0 1 1 
20 21 22 24 24 23 21 14 24 21 23 22 22 14 14 23 23 
25 
24 
0,8 0,84 0,88 0,96 0,96 0,92 0,84 0,56 0,96 0,84 0,92 0,88 0,88 0,56 0,56 0,92 0,92 
0,2 0,16 0,12 0,04 0,04 0,08 0,16 0,44 0,04 0,16 0,08 0,12 0,12 0,44 0,44 0,08 0,08 
43,20666667 
0,16 0,13 0,11 0,038 0,04 0,074 0,134 0,246 0,038 0,134 0,074 0,106 0,106 0,246 0,25 0,074 0,074 
4,5504 
43,10134959 
if r11>0.7 = reliable 
RELIABLE 
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34 35 36 37 38 39 40 total 
1 0 1 0 1 1 1 26 
1 1 1 1 1 1 1 35 
1 1 1 1 1 1 1 30 
0 1 1 1 1 1 1 32 
0 1 1 1 1 1 1 27 
0 1 1 1 1 1 1 27 
0 1 1 1 1 1 1 26 
1 1 1 1 1 1 1 35 
0 1 1 1 1 1 1 21 
1 1 0 0 0 1 1 28 
0 0 1 0 1 1 1 18 
0 1 1 1 1 1 1 32 
1 1 1 1 1 1 1 34 
0 1 1 1 1 1 1 32 
1 1 1 1 1 1 1 30 
0 1 1 1 1 1 1 31 
1 1 1 1 1 1 1 29 
1 1 1 1 1 1 1 35 
1 1 1 1 1 1 1 35 
1 1 1 1 1 1 1 30 
1 1 1 1 1 1 1 35 
0 1 0 1 0 0 0 12 
1 1 1 1 1 1 1 35 
1 1 1 1 1 1 1 35 
0 0 1 0 1 1 1 14 
14 22 23 21 23 24 24 
 
25 
 
24 
 0,56 0,88 0,92 0,84 0,92 0,96 0,96 
 0,44 0,12 0,08 0,16 0,08 0,04 0,04 
 
43,20666667 
 
0,246 0,106 0,074 0,134 0,074 0,038 0,038 
 
4,5504 
 
43,10134959 
 if r11>0.7 = reliable 
 RELIABLE 
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Blue Print of Writing Recount Text 
(Main Data) 
The Definition Indicator The Number 
of Question 
Total 
Item 
Recount is a text 
which retells 
events or 
experiences in 
the past. Its 
purpose is either 
to inform or to 
entertain the 
audience. There 
is no 
complication 
among the 
participants and 
that 
differentiates 
from narrative 
k. Content  1 1 
l. Organization  
m. Vocabulary 
n. Syntax 
o.  Mechanism  
Total  1 
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Test for Writing Recount Text 
Name  : 
Class / No : 
Time  :  
A. Choose one topic below by using circle ! 
1. My Bad / Great Day 
2. My Holiday 
3. Unforgettable Experience 
4. Excited Trip 
B. Make a list of the way you are going to make ! 
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………
……………………………………………………………………………………………… 
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C. Start make your Recount Text here ! Mistakes are allowed.  
1. Orientation : describe when, where, who and why of your story. 
2. Events  : tell the series of events. 
3. Re-orientation : tell the note. It can be your impression or your suggestion. 
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………………… 
137 
 
 
 
 
D. Write your final text below ! Make it sure that u have less of useless idea. 
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………………… 
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My Bad Day on Sunday 
I had a terrible day yesterday. I would never 
forget it. I was alone. I felt panic that much.   
First, I woke up an hour late because my alarm 
clock didn’t go off. Then, I was in such a hurry that I 
burned my hand when I was making breakfast. After 
breakfast, I got dressed so quickly that I forgot to wear 
socks. Next, I ran out of the house trying to get the 9:30 
bus, but of course I missed it. I wanted to take a taxi, but I 
didn’t have enough money. 
Finally, I walked the three miles to my school 
only to discover that it was Sunday! I hope I never have a 
day as the one I had yesterday. It taught me to be careful in 
facing a day. 
My Holiday 
Last summer I got a fantastic holiday. I visited 
some great places. I went to an airport and was going to fly 
to Cleveland. I was spending there two days. I liked to see 
some Cleveland Cavaliers basketball matches. 
Then I went to Hollywood. Hollywood is a 
famous district in Los Angeles, California, United States. It 
had become world-famous as the center of the film 
industry. Four major film companies – Paramount, Warner 
Bros., RKO and Columbia – had studios in Hollywood. I 
did not want to leave but I had to. After that, I went to New 
York city. I visited the Statue of Liberty. I went from the 
bottom of Manhattan to the top of the crown. That was very 
amazing. 
The places made me feel at home but I have to go 
home. Next time I would return to them. 
Unforgettable Experience 
Let me remind you my experience during an 
earthquake last week. When the earthquake happened, I 
was on my car. I was driving home from my vocation to 
Bali. 
Suddenly my car lunched to one side, to the left. I 
thought I got flat tire. I did not know that it was an 
earthquake. I knew it was an earthquake when I saw some 
telephone and electricity poles falling down to the ground, 
like matchsticks. 
Then I saw a lot of rocks tumbling across the 
road. I was trapped by the rock. Even I could not move my 
car at all. There were rocks everywhere. There was nothing 
I could do but left the car and walked along way to my 
house, in the town. 
Excited Trip 
Last week, I spent my holiday in Jogjakarta. I 
went to Borobudur Temple. My family and I went there 
early morning. 
We went to Borobudur Temple by private car. I 
had prepared everything before we went to Jogja. While we 
were driving, we could see some beautiful views of 
mountains, forests, and waterfalls. 
My family and I arrived at Borobudur Temple at 
11:30 in the afternoon. There, I saw many tourists. 
Borobudur Temple was crowded in that holiday vacation. I 
could learn and practice speaking English with one of 
foreign tourists. His name was Jack. He was very friendly. 
It was my first time to speak English with foreign tourist. 
We went back at 04:30 in the evening. It was a 
very interesting vacation. 
VOCABULARIES TO HELP YOU! 
Get(got-mendapatkan) Wake(woke-bangun) 
Dress(dressed-memakai) Drink(drank-minum) 
Teach(taught-mengajarkan)  Great(bagus)  Spend(spent-
menghabiskan) Go(went-pergi) Terrible(buruk) 
Fantastic(memukau) Drive(drove-mengendarai) 
See(saw-melihat) To be(was, were) Learn(learned-
belajar) Crowded(ramai) Quiet(sepi) 
Interesting(menarik) Boat(perahu) Plane(pesawat) 
Taxi(taksi) Bicycle(sepeda) Statue(patung) 
Gateway(gapura) Take(took-mengambil) Give(gave-
memberi) Make(made-membuat) Early morning(pagi-
pagi) Late night(larut malam) View(pemandangan) 
Forest(hutan) Station(stasiun) Airport(bandara)  
Hospital(rumah sakit) Earthquake(Gempa Bumi) 
Landslide(Tanah Longsor) Ripped(robek) Tripp(Tripped 
Up-Tersandung) Fall(Fell-Jatuh) Pay(Payed-membayar)  
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DAFTAR NILAI RECOUNT TEXT 8B 
Resp. Content Organization Vocabulary Grammar Mechanics Total 
1 14 16 14 13 1 58 
2 23 17 20 22 2 76 
3 16 12 14 14 2 58 
4 27 21 16 18 4 81 
5 27 15 20 20 5 80 
6 27 18 12 18 4 72 
7 20 12 15 14 2 63 
8 18 18 13 11 3 63 
9 20 10 14 17 3 64 
10 15 16 15 14 1 61 
11 17 16 18 17 4 72 
12 23 19 22 18 3 80 
13 20 18 21 18 2 79 
14 20 20 16 17 3 76 
15 20 16 15 14 2 64 
16 22 20 18 19 5 84 
17 23 19 18 17 2 79 
18 16 18 14 15 3 66 
19 17 17 20 20 4 78 
20 22 13 20 24 3 82 
21 22 12 20 19 1 74 
22 24 19 20 17 4 84 
23 22 19 17 17 4 79 
24 22 16 14 20 3 75 
25 27 12 12 19 5 75 
26 17 17 16 8 2 60 
 
 
 
 
Boyolali, 15 Juli 2018 
Guru mapel, 
 
 
 
A.Sarwo Edy 
NIP. 196910031994031005 
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RECOUNT TEXT SCORE FROM RESEARCHER 
Resp. Content Organization Vocabulary Grammar Mechanics  Total  
1 16 15 17 17 3 68 
2 22 18 17 12 1 69 
3 17 14 10 12 2 55 
4 18 13 14 17 3 65 
5 22 18 16 16 3 75 
6 18 12 14 14 1 69 
7 22 12 17 10 2 63 
8 22 12 11 14 4 63 
9 20 12 18 10 2 62 
10 17 14 13 10 1 55 
11 19 20 17 13 2 71 
12 20 18 18 16 4 76 
13 20 17 15 16 4 75 
14 22 18 14 15 3 72 
15 17 14 16 17 3 67 
16 18 17 17 10 3 65 
17 20 16 17 16 3 72 
18 17 16 16 17 2 68 
19 18 17 16 18 3 72 
20 17 18 18 18 3 74 
21 18 16 16 12 3 65 
22 18 18 19 17 2 72 
23 20 18 16 16 4 74 
24 22 13 16 16 2 74 
25 20 12 16 16 4 68 
26 19 12 12 10 3 56 
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FINAL SCORE OF RECOUNT TEXT 
𝑆𝑐𝑜𝑟𝑒 =
𝑠𝑢𝑚 𝑜𝑓 (𝑠𝑐𝑜𝑟𝑒 𝑓𝑟𝑜𝑚 𝑡𝑒𝑎𝑐ℎ𝑒𝑟 + 𝑠𝑐𝑜𝑟𝑒 𝑓𝑟𝑜𝑚 𝑟𝑒𝑠𝑒𝑎𝑟𝑐ℎ𝑒𝑟)
2
 
 
 
Resp. 
 
Researcher Teacher Final 
Result 
1 68 58 63 
2 69 76 73 
3 55 58 57 
4 65 81 73 
5 75 80 78 
6 69 72 71 
7 63 63 63 
8 63 63 63 
9 62 64 63 
10 55 61 58 
11 71 72 72 
12 76 80 78 
13 75 79 77 
14 72 76 74 
15 67 64 66 
16 65 84 75 
17 72 79 76 
18 68 66 67 
19 72 78 75 
20 74 82 78 
21 65 74 70 
22 72 84 78 
23 74 79 77 
24 74 75 75 
25 68 75 72 
26 56 60 58 
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FREQUENCY DISTRIBUTION 
A. The frequency distribution of Self-Regulation Strategies 
Max = 222 
Min = 125 
N data = 26 
Range =  max – min = 35 – 15 = 97 
Classes = 1+3.3*LOG(n) = 1+3.3*LOG( 26) = 5.6694  6 
Interval = Range : Classes = 97 : 6 = 16.2 
Standart Deviation = 25.2733 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
respondent Score 
1 125 
2 186 
3 159 
4 188 
5 188 
6 130 
7 195 
8 212 
9 154 
10 206 
11 180 
12 191 
13 171 
14 191 
15 196 
16 166 
17 163 
18 202 
19 161 
20 187 
21 151 
22 162 
23 191 
24 222 
25 140 
26 146 
total 4563 
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 mode , median, mean=  
Class Midpoint Class 
boundaries 
frequency 
125 – 141 
133 124.5 – 141.5 3 
142 – 158  
150 141.5 – 158.5    3 
159 – 175 
167 158.5 – 175.5  6 
176 – 192  
184 175. 5 – 192.5  8 
193 – 209  
201 192.5 – 209.5 4 
210 – 226  
218 209.5 – 226.5 2 
total 26 
 
𝑴𝒐 = 𝟏 +
𝒇𝒂
𝒇𝒂 + 𝒇𝒃
 𝑿 𝒊 
      = 𝟏𝟕𝟓. 𝟓 +
𝟔
𝟔+ 𝟒
 𝑿 𝟏𝟔. 𝟐  
     = 𝟏𝟕𝟓. 𝟓 +
𝟗𝟕.𝟐
𝟏𝟎
  
        = 𝟏𝟗𝟏 
𝑴𝒅𝒏 = 𝟏 +
𝟏/𝟐𝑵 − 𝒇𝒌𝒃
𝒇𝒊
𝑿 𝒊 
          = 𝟏𝟕𝟓. 𝟓 +
𝟏/𝟐𝟐𝟔−𝟏𝟐
𝟖
𝑿 𝟏𝟔. 𝟐 
         = 𝟏𝟕𝟓. 𝟓 +
𝟏𝟑−𝟏𝟐
𝟖
𝑿 𝟏𝟔. 𝟐 
        = 183 
M x  =   
∑𝒙
𝒏
 
=   𝟒𝟓𝟔𝟑
𝟐𝟔
 
= 175.5 
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B. The frequency distribution of Simple Past Tense 
 
Max = 35 
Min = 15 
N data = 26 
Range =  max – min = 35 – 15 = 20 
Classes = 1+3.3*LOG(n) = 1+3.3*LOG( 26) = 5.6694  6 
Interval = Range : Classes = 20 : 6 = 3.3 
Standart Deviation = 4.623  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
respondent X2 
1 15 
2 23 
3 24 
4 24 
5 28 
6 28 
7 29 
8 30 
9 30 
10 30 
11 31 
12 31 
13 32 
14 32 
15 32 
16 32 
17 33 
18 33 
19 33 
20 34 
21 34 
22 34 
23 34 
24 35 
25 35 
26 35 
Total 791 
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Mode , median, mean=  
Class  Midpoint Class boundaries frequency 
15 – 18 
16.5 14.5 – 18.5 1 
19 – 22  
20.5 18.5 - 22.5   0 
23 – 26 
24.5 22.5 – 26.5  3 
27 – 30  
28.5 26.5 – 30.5 6 
31 - 34 
32.5 30.5 – 34.5 13 
35 – 38  
36.5 34.5 – 38.5 3 
total 26 
𝑴𝒐 = 𝟏 +
𝒇𝒂
𝒇𝒂 + 𝒇𝒃
 𝑿 𝒊 
      = 𝟑𝟎. 𝟓 +
𝟕
𝟕+ 𝟏𝟎
 𝑿𝟓  
     = 𝟑𝟎. 𝟓 +
𝟐𝟏
𝟏𝟕
  
    = 𝟑𝟏. 𝟗 
    = 𝟑𝟐 
𝑴𝒅𝒏 = 𝟏 +
𝟏/𝟐𝑵 − 𝒇𝒌𝒃
𝒇𝒊
𝑿 𝒊 
          = 𝟑𝟎. 𝟓 +
𝟏/𝟐𝟐𝟔−𝟏𝟎
𝟏𝟑
𝑿 𝟑 
         = 𝟑𝟎. 𝟓 +
𝟏/𝟐𝟏𝟑−𝟏𝟎
𝟏𝟑
𝑿 𝟑 
        = 32 
M x  =   
∑𝒙
𝒏
 
=   𝟕𝟗𝟏
𝟐𝟔
 
= 30.4 
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C.  The frequency distribution of  Writing Recount 
Text 
 
Max = 78 
Min = 57 
N data = 26 
Range =  max – min = 78 – 57= 21 
Classes = 1+3.3*LOG(n) = 1+3.3*LOG( 26) = 5.7  6 
Interval = Range : Classes = 21 : 6 = 3.7 4 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
Respondent Final Score 
1 63 
2 73 
3 57 
4 73 
5 78 
6 71 
7 63 
8 63 
9 63 
10 58 
11 72 
12 78 
13 77 
14 74 
15 66 
16 75 
17 76 
18 67 
19 75 
20 78 
21 70 
22 78 
23 77 
24 75 
25 72 
26 58 
Total 1830 
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Mode , median, mean=  
interval midpoint class boundaries frequency 
57 - 61 59 56.5 - 61.5 3 
62 - 66 64 61.5 - 66.5 5 
67 - 71 69 66.5 - 71.5 3 
72 - 76 74 71.5 - 76.5 9 
77 - 81 79 76.5 - 81.5 6 
82 - 86 84 81.5 - 86.5 0 
 
𝑴𝒐 = 𝟏 +
𝒇𝒂
𝒇𝒂 + 𝒇𝒃
 𝑿 𝒊 
      = 𝟕𝟏. 𝟓 +
𝟔
𝟔+ 𝟑
 𝑿 𝟒  
     = 𝟕𝟏. 𝟓 +
𝟒
𝟗
𝒙𝟒  
    = 𝟕𝟑. 𝟑 
    𝑴𝒅𝒏 = 𝟏 +
𝟏/𝟐𝑵−𝒇𝒌𝒃
𝒇𝒊
𝑿 𝒊 
          = 𝟕𝟏. 𝟓 +
𝟏/𝟐𝟐𝟔−𝟑
𝟗
𝑿 𝟒 
         = 𝟕𝟏. 𝟓 +
𝟏𝟑−𝟑
𝟗
𝑿 𝟒 
        = 76 
M x  =   
∑𝒙
𝒏
 
=   𝟏𝟖𝟑𝟎
𝟐𝟔
 
= 70.4 
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NORMALITY TEST 
A. Normality of Self-Regulation Strategies 
Step 1. Make a raw data (sorted files from smallest to highest are required) 
number Score 
1 125 
2 130 
3 140 
4 146 
5 151 
6 154 
7 159 
8 161 
9 162 
10 163 
11 166 
12 171 
13 180 
14 186 
15 187 
16 188 
17 188 
18 191 
19 191 
20 191 
21 195 
22 196 
23 202 
24 206 
25 212 
26 222 
Step 2. Find Mean and Deviation Standart 
mean = 175.5 =AVERAGE(B34:B59) 
std.deviation = 24.78252 =STDEV.P(B34:B59) 
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Step 3. Make a table 
no x f z f(z) s(z) f(z)-s(z) [f(z)-s(z)] 
1 125 1 117.9177 1 0.038461538 0.961538462 0.961538462 
2 130 1 122.9177 1 0.076923077 0.923076923 0.923076923 
3 140 1 132.9177 1 0.115384615 0.884615385 0.884615385 
4 146 1 138.9177 1 0.153846154 0.846153846 0.846153846 
5 151 1 143.9177 1 0.192307692 0.807692308 0.807692308 
6 154 1 146.9177 1 0.230769231 0.769230769 0.769230769 
7 159 1 151.9177 1 0.269230769 0.730769231 0.730769231 
8 161 1 153.9177 1 0.307692308 0.692307692 0.692307692 
9 162 1 154.9177 1 0.346153846 0.653846154 0.653846154 
10 163 1 155.9177 1 0.384615385 0.615384615 0.615384615 
11 166 1 158.9177 1 0.423076923 0.576923077 0.576923077 
12 171 1 163.9177 1 0.461538462 0.538461538 0.538461538 
13 180 1 172.9177 1 0.5 0.5 0.5 
14 186 1 178.9177 1 0.538461538 0.461538462 0.461538462 
15 187 1 179.9177 1 0.576923077 0.423076923 0.423076923 
16 188 2 180.9177 1 0.615384615 0.384615385 0.384615385 
17 191 3 183.9177 1 0.653846154 0.346153846 0.346153846 
18 195 1 187.9177 1 0.692307692 0.307692308 0.307692308 
19 196 1 188.9177 1 0.730769231 0.269230769 0.269230769 
20 202 1 194.9177 1 0.769230769 0.230769231 0.230769231 
21 206 1 198.9177 1 0.807692308 0.192307692 0.192307692 
22 212 1 204.9177 1 0.846153846 0.153846154 0.153846154 
23 222 1 214.9177 1 0.884615385 0.115384615 0.115384615 
total 26 
In which : 
Z =H34-175.5/24.78 
F(z) =NORMSDIST(J34) 
s(z) =G34/26 
f(z)-s(z) =K34-L34 
 
[f(z)-s(z)] =ABS(M34) 
Step 4.  Find Lv and Lt  
Lv = 0.96 the highest result of [f(z)-s(z)] 
L t = 0.886/√26 = =0.886/5.099 0.17376 
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 NORMAL DATA IF Lv < Lt 
0.96 is smaller than 0.17376 , it means that the data have a normal distribution 
 
The display in your worksheet can be seen below : 
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B. Normality of Simple Past Tense 
Step 1. Make a raw data (sorted files from smallest to highest are required) 
number Score 
1 15 
2 23 
3 24 
4 24 
5 28 
6 28 
7 29 
8 30 
9 30 
10 30 
11 31 
12 31 
13 32 
14 32 
15 32 
16 32 
17 33 
18 33 
19 33 
20 34 
21 34 
22 34 
23 34 
24 35 
25 35 
26 35 
 
Step 2. Find Mean and Deviation Standart 
Mean = 30.42308  =AVERAGE(B3:B28) 
std.dev = 4.623186  =STDEV(B3:B28) 
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Step 3. Make a table 
no x f z f(z) s(z) f(z)-s(z) [f(z)-s(z)] 
1 15 1 8.419857 1 0.038461538 -0.961538462 0.961538462 
2 23 1 16.41986 1 0.076923077 -0.923076923 0.923076923 
3 24 2 17.41986 1 0.115384615 -0.884615385 0.884615385 
4 28 2 21.41986 1 0.153846154 -0.846153846 0.846153846 
5 29 1 22.41986 1 0.192307692 -0.807692308 0.807692308 
6 30 3 23.41986 1 0.230769231 -0.769230769 0.769230769 
7 31 2 24.41986 1 0.230769231 -0.769230769 0.769230769 
8 32 4 25.41986 1 0.230769231 -0.769230769 0.769230769 
9 33 3 26.41986 1 0.230769231 -0.769230769 0.769230769 
10 34 4 27.41986 1 0.230769231 -0.769230769 0.769230769 
11 35 3 28.41986 1 0.230769231 -0.769230769 0.769230769 
total 26  
 
In which : 
Z =H3-30.42/4.263 
F(z) =NORMSDIST(J3) 
s(z) =G3/26 
f(z)-s(z) =L3-K3 
 
[f(z)-s(z)] =ABS(M3) 
Step 4.  Find Lv and Lt  
Lv = 0.96 the highest result of [f(z)-s(z)] 
L t = 0.886/√26 = =0.886/5.099 0.17376 
 
NORMAL DATA IF Lv < Lt 
0.96 is smaller than 0.1738 , it means that the data have a normal distribution 
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The display in your worksheet can be seen below : 
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C. Normality of Writing Recount Text 
Step 1. Make a raw data (sorted files from smallest to highest are required) 
number 
Score 
1 
63 
2 
73 
3 
57 
4 
73 
5 
78 
6 
71 
7 
63 
8 
63 
9 
63 
10 
58 
11 
72 
12 
78 
13 
77 
14 
74 
15 
66 
16 
75 
17 
76 
18 
67 
19 
75 
20 
78 
21 
70 
22 
78 
23 
77 
24 
75 
25 
72 
26 
58 
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Step 2. Find Mean and Deviation Standart 
mean = 73.76923 =AVERAGE(B67:B92) 
std.deviation = 8.909804 =STDEV(B67:B92) 
 
Step 3. Make a table 
no x f z f(z) s(z) f(z)-s(z) [f(z)-s(z)] 
1 57 1 48.72054 1 1 0 0 
2 58 2 49.72054 1 2 -1 1 
3 63 4 54.72054 1 3 -2 2 
4 66 3 57.72054 1 4 -3 3 
5 67 1 58.72054 1 5 -4 4 
6 70 1 61.72054 1 6 -5 5 
7 71 1 62.72054 1 7 -6 6 
8 72 2 63.72054 1 8 -7 7 
9 73 2 64.72054 1 9 -8 8 
10 74 2 65.72054 1 10 -9 9 
11 75 3 66.72054 1 11 -10 10 
12 76 1 67.72054 1 12 -11 11 
13 77 2 68.72054 1 13 -12 12 
14 78 4 69.72054 1 14 -13 13 
 
In which : 
Z =H68-73.77/8.91 
F(z) =NORMSDIST(J68) 
s(z) =G68/1 
f(z)-s(z) =K68-L68 
 
[f(z)-s(z)] =ABS(M68) 
 
Step 4.  Find Lv and Lt  
Lv = 0.96 the highest result of [f(z)-s(z)] 
L t = 0.886/√26  =0.886/5.099 0.17376 
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NORMAL DATA IF Lv < Lt 
0.96 is smaller than 0.17376 , it means that the data have a normal distribution 
 
 
 
 
The display in your worksheet can be seen below : 
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LINEARITY TEST 
A. Linearity test for Self-Regulation Strategies (X1) and Writing Recount Text (Y) 
Step 1. Find the X1 2 , Y2 and X*Y (use sorted data from smallest to highest) 
no X1 Y X1 2 Y2 X*Y 
1 125 57 15625 3364 7250 
2 130 58 16900 3600 7800 
3 140 58 19600 3721 8540 
4 146 63 21316 3969 9198 
5 151 63 22801 3969 9513 
6 154 63 23716 3969 9702 
7 159 63 25281 4096 10176 
8 161 66 25921 4489 10787 
9 162 67 26244 4624 11016 
10 163 70 26569 5476 12062 
11 166 71 27556 5476 12284 
12 171 72 29241 5625 12825 
13 180 72 32400 5625 13500 
14 186 73 34596 5776 14136 
15 187 73 34969 5776 14212 
16 188 74 35344 5929 14476 
17 188 75 35344 6241 14852 
18 191 75 36481 6241 15089 
19 191 75 36481 6241 15089 
20 191 76 36481 6241 15089 
21 195 77 38025 6724 15990 
22 196 77 38416 7056 16464 
23 202 78 40804 7056 16968 
24 206 78 42436 7225 17510 
25 212 78 44944 7396 18232 
26 222 78 49284 7569 19314 
total 4563 1918 816775 143474 342074 
 
Step 2.  Find out the b! 
 
=
(26)(342074) − (342074)
(26)(20820969) − (20820969)
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=
8893924 −  342074
541345194 − 20820969
 
=
8551850
54134063
 
= 0.158 
 
Step 3.  Find out the a. 
 
 
 
  
  = 1918-(0.158)(4563) 
 
26 
= 1918 -720.954 
 
26 
= 1197.05 
 
26 
= 46.041 
 
Step 4. Find out Y. 
Y =  a + bx 
= 0.158 + 46.04 x 
 
Step 5. Find out JK(T) Jumlah Kuadrat Total 
 JK(T) = ∑Y2 
  = 19182 
  = 3678724 
Step 6. Find out JK(a)  Jumlah Kuadrat Koefisien a 
 JK(a) =
∑𝑌2
𝑛
 
 =
3678724
26
 
  = 141489,4 
Step 7. Find out JK(
𝑏
𝑎
)  Jumlah Kuadrat Regresi 
𝑏
𝑎
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 JK(
𝑏
𝑎
) = 𝑏 {∑𝑋𝑌 −
(∑𝑋) (∑𝑌)
𝑛
} 
  = 0.158 {342074 −
(4563) (1918)
26
} 
  = 0.158 {342074 − 336609 
  = 0.158 {5465} 
  = 863.5 
Step 8. Find out JK(e)  Jumlah Kuadrat Error 
 JK(e) = ∑𝑌2 −
∑𝑌2
𝑛
 
  = 3678724 −
19182
26
 
  = 3678724 – 141489.4 
  = 3537234.6 
Step 9. Find out JK(res)  Jumlah Kuadrat Regresi 
 JK(res) = ∑𝑌2 − 𝐽𝐾
𝑏
𝑎
− 𝐽𝐾(𝑎)  
  = 3678724 – 836.5 –141489,4 
   = 3536371 
Step 10. Find out JK(TC)  Jumlah Kuadrat Tuna Cocok 
 JK(TC) = 𝐽𝐾(𝑟𝑒𝑠) − 𝐽𝐾(𝑒) 
  = 3536371 −3537234.6 
  = 863.4 
Step 11. Find out S2 TC  Sumber Kuadrat Tuna Cocok 
 S2 TC = 
𝐽𝐾(𝑇𝐶)
𝑘−2
 
  = 
863.4
17−2
 
  = 55.76 
Step 12. Find out S2 e  Sumber Kuadrat Error 
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 S2e = 
𝐽𝐾(𝑒)
𝑛−𝑘
 
  = 
3537234.6
26−17
 
  = 393026.7 
Step 13. Find out Fo 
 Fo = 
𝑆2𝑇𝐶
𝑆2𝑒
 
  = 
55.76
393026.7
  
  = 0.001419 
Step 14. Find out Ft 
 Ft = df1 : df2 
  = k-1 : n-k 
  = 17-1 : 26-17 
  = 16 : 9 
  = 1.78 
Conclusion : 
 The result of Fo  is 0.001419 and Ft  is 1.78. it means that there is a linearity 
correlation between Self-Regulation Strategies (X1) and Writing Recount Text (Y). 
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B. Linearity test for Simple Past Tense (X2) and Writing Recount Text (Y) 
Step 1. Find the X2 2 , Y2 and X*Y (use sorted data from smallest to highest) 
no X1 Y X2 Y2 X*Y 
1 15 57 225 3364 870 
2 23 58 529 3600 1380 
3 24 58 576 3721 1464 
4 24 63 576 3969 1512 
5 28 63 784 3969 1764 
6 28 63 784 3969 1764 
7 29 63 841 4096 1856 
8 30 66 900 4489 2010 
9 30 67 900 4624 2040 
10 30 70 900 5476 2220 
11 31 71 961 5476 2294 
12 31 72 961 5625 2325 
13 32 72 1024 5625 2400 
14 32 73 1024 5776 2432 
15 32 73 1024 5776 2432 
16 32 74 1024 5929 2464 
17 33 75 1089 6241 2607 
18 33 75 1089 6241 2607 
19 33 75 1089 6241 2607 
20 34 76 1156 6241 2686 
21 34 77 1156 6724 2788 
22 34 77 1156 7056 2856 
23 34 78 1156 7056 2856 
24 35 78 1225 7225 2975 
25 35 78 1225 7396 3010 
26 35 78 1225 7569 3045 
total 791 1918 24599 143474 59264 
 
Step 2.  Find out the b! 
 
=
(26)(59264) − (59264)
(26)(791) − (791)
 
=
1540864 −  59264
20566 − 791
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=
1481600
19775
 
= 7.5 
 
Step 3.  Find out the a. 
 
 
 
  
  = 1918-(7.5)(791) 
 
26 
= 1918 -593.25 
 
26 
= 1324.75 
 
26 
= 50.95 
 
Step 4. Find out Y. 
Y =  a + bx 
= 50.95+ 7.5x 
 
Step 5. Find out JK(T) Jumlah Kuadrat Total 
 JK(T) = ∑Y2 
  = 19182 
  = 3678724 
Step 6. Find out JK(a)  Jumlah Kuadrat Koefisien a 
 JK(a) =
∑𝑌2
𝑛
 
 =
3678724
26
 
   = 141489,4 
Step 7. Find out JK(
𝑏
𝑎
)  Jumlah Kuadrat Regresi 
𝑏
𝑎
 
 JK(
𝑏
𝑎
) = 𝑏 {∑𝑋𝑌 −
(∑𝑋) (∑𝑌)
𝑛
} 
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  = 7.5{342074 −
(791) (1918)
26
} 
  = 7.5 {342074 − 58351 
  = 7.5 {342074-58351 } 
  = 212722.6 
Step 8. Find out JK(e)  Jumlah Kuadrat Error 
 JK(e) = ∑𝑌2 −
∑𝑌2
𝑛
 
  = 3678724 −
19182
26
 
  = 3678724 – 141489.4 
  = 3537234.6 
Step 9. Find out JK(res)  Jumlah Kuadrat Regresi 
 JK(res) = ∑𝑌2 − 𝐽𝐾
𝑏
𝑎
− 𝐽𝐾(𝑎)  
  = 3678724 –212722.6–141489.4 
   = 3542412 
Step 10. Find out JK(TC)  Jumlah Kuadrat Tuna Cocok 
 JK(TC) = 𝐽𝐾(𝑟𝑒𝑠) − 𝐽𝐾(𝑒) 
  = 3542412 −3537234.6 
  = 517.4 
Step 11. Find out S2 TC  Sumber Kuadrat Tuna Cocok 
 S2 TC = 
𝐽𝐾(𝑇𝐶)
𝑘−2
 
  = 
517.4
11−2
 
  = 57.49 
Step 12. Find out S2 e  Sumber Kuadrat Error 
 S2e = 
3537234.6
𝑛−𝑘
 
164 
 
 
 
 
  = 
3537234.6
26−11
 
  = 235815.64 
Step 13. Find out Fo 
 Fo = 
𝑆2𝑇𝐶
𝑆2𝑒
 
  = 
57.49
235815.64
  
  = 0.024 
Step 14. Find out Ft 
 Ft = df1 : df2 
  = 1-1 : n-k 
  = 11-1 : 26-11 
  = 10 : 15 
  = 0.667 
Conclusion : 
 The result of Fo  is 0.024 and Ft  is 0.667. It means that there is a linearity 
correlation between Simple Past Tense(X2) and Writing Recount Text (Y). 
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HYPOTHESIS TESTING 
A. Correlation between X1 and Y 
X1 Y X2 Y2 X*Y 
125 63 15625 3969 7875 
130 73 16900 5329 9490 
140 57 19600 3249 7980 
146 73 21316 5329 10658 
151 78 22801 6084 11778 
154 71 23716 5041 10934 
159 63 25281 3969 10017 
161 63 25921 3969 10143 
162 63 26244 3969 10206 
163 58 26569 3364 9454 
166 72 27556 5184 11952 
171 78 29241 6084 13338 
180 77 32400 5929 13860 
186 74 34596 5476 13764 
187 66 34969 4356 12342 
188 75 35344 5625 14100 
188 76 35344 5776 14288 
191 67 36481 4489 12797 
191 75 36481 5625 14325 
191 78 36481 6084 14898 
195 70 38025 4900 13650 
196 78 38416 6084 15288 
202 77 40804 5929 15554 
206 75 42436 5625 15450 
212 72 44944 5184 15264 
222 58 49284 3364 12876 
∑X1 ∑Y ∑X2 ∑Y2 ∑X*Y 
4563 1830 816775 129986 322281 
∑X12 ∑Y2 ∑X2 ∑Y2 ∑X*Y 
20820969 3348900 816775 129986 322281 
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1. r = 
n∑XY−(∑X)(∑Y)
√[𝑛∑𝑋  2− (𝑋)2  ] [𝑛∑𝑌  2− (𝑌)2  ]
 
=
(26)(322281)−(4563)(1830)
√[(26)(20820969)]
  − 20820969]  [(26)(129986)−129986]
 
= 
29016
√169124
 
= 0.39 
2. CD           = r2 x 100% 
= (0.39)2 x 100% 
= 0.1369*100% 
= 13.69% 
  
B. Correlation between X2 and Y 
X2 Y X^2 Y^2 X*Y 
15 63 225 3969 945 
23 73 529 5329 1679 
24 57 576 3249 1368 
24 73 576 5329 1752 
28 78 784 6084 2184 
28 71 784 5041 1988 
29 63 841 3969 1827 
30 63 900 3969 1890 
30 63 900 3969 1890 
30 58 900 3364 1740 
31 72 961 5184 2232 
31 78 961 6084 2418 
32 77 1024 5929 2464 
32 74 1024 5476 2368 
32 66 1024 4356 2112 
32 75 1024 5625 2400 
33 76 1089 5776 2508 
33 67 1089 4489 2211 
33 75 1089 5625 2475 
34 78 1156 6084 2652 
34 70 1156 4900 2380 
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34 78 1156 6084 2652 
34 77 1156 5929 2618 
35 75 1225 5625 2625 
35 72 1225 5184 2520 
35 58 1225 3364 2030 
∑X2 ∑Y ∑X2 ∑Y2 ∑X*Y 
791 1830 24599 129986 55928 
∑X22 ∑Y ∑X2 ∑Y2 ∑X*Y 
625681 3348900 24599 129986 55926 
 
1. r = 
n∑XY−(∑X)(∑Y)
√[𝑛∑𝑋  2− (𝑋)2  ] [𝑛∑𝑌  2− (𝑌)2  ]
 
=
(26)(55928)−(791)(1830)
√[(26)(625681)]
  − 625681]  [(26)(129986)−129986]
 
= 
6598
√50831
 
= 0.49 
2. CD           = r2 x 100% 
= (0.49)2 x 100% 
= 0. 2401*100% 
= 24.01% 
  
C. Correlation between X1 , X2  and Y 
resp X1 X2 Y 
1 125 15 63 
2 130 23 73 
3 140 24 57 
4 146 24 73 
5 151 28 78 
6 154 28 71 
7 159 29 63 
8 161 30 63 
9 162 30 63 
10 163 30 58 
11 166 31 72 
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12 171 31 78 
13 180 32 77 
14 186 32 74 
15 187 32 66 
16 188 32 75 
17 188 33 76 
18 191 33 67 
19 191 33 75 
20 191 34 78 
21 195 34 70 
22 196 34 78 
23 202 34 77 
24 206 35 75 
25 212 35 72 
26 222 35 58 
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